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Research Activities - Identification of sources 
 

 
 
For the realization of this activity partners will collect the needed 
information on the “Learning disabilities” issue from: 

- Institutional sources (national and regional legislation) 

- Statistics (public and private statistical institutes) 

- Media (Web portals, television reportages) 

- Publications (sectoral literature, newspapers, specialized 
magazines) 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

01. AUSTRIAN DESK RESEARCH



 
 
A - LEGAL FRAMEWORK 
- (1) National law on inclusion of students with disabilities in general and 
students with (2) dyslexia in particular into secondary school and universities 
(what are the laws for secondary school and for the University; Year of issuing the 
law; A brief description of the main articles on school inclusion; Dispensary 
measures and compensatory instruments provided by laws / guidelines in the 
school and university context; social impact of the law) [for example in Italy: L. 
170/2010; 104/1992, etc.] 

 
 

A – (1) National law on inclusion of students with disabilities in general: 
 

The equality of persons with disabilities is guaranteed in constitutional law in 
Austria: Federal Constitution Article 7. (1): "All citizens are equal before the law. 
Prerogatives of birth, sex, class, class and confession are excluded. Nobody may be 
disadvantaged because of his disability. The Republic (the confederation, the federal 
states and municipalities) is committed to ensure the equal treatment of disabled 
and non-disabled people in all areas of daily life. " 

 
 

An important milestone in the practical implementation and the Equality Law is the 
Disability Equality Package (Behindertengleichstellungspaket) which contains a ban 
on discrimination against people with disabilities in many areas of life. The laws in 
educational systems are founded in the disabled equality package. 

The following laws are of central importance for the equity right, but they do not 
deal in particular with educational issues: 

• Federal Disability Equalization Act (Behindertengleichstellungsgesetz) - 
(Discrimination prohibition in "daily life") 

• Disability Laws (Behinderteneinstellungsgesetz) - (Non-Discrimination in the 
Workplace) 

• Federal Disability Act (Bundesbehindertengesetz) - (Tasks and powers of the 
Federal Disability Prosecutor) 

 
 
 
 

https://www.help.gv.at/linkaufloesung/applikation-flow?flow=LO&amp;quelle=HELP&amp;leistung=LA-HP-GL-BGStG
https://www.help.gv.at/linkaufloesung/applikation-flow?flow=LO&amp;quelle=HELP&amp;leistung=LA-HP-GL-BEinstG
https://www.help.gv.at/linkaufloesung/applikation-flow?flow=LO&amp;quelle=HELP&amp;leistung=LA-HP-GL-BBGesetz


A 1.1 - Universities 
The 2002 Universities Act determines that it is the task of universities to take into 
account the needs of students with disabilities. For example, students have a right 
to be examined in a different way if they can prove a longer-lasting disability 
which makes it impossible for them to take the examination in the prescribed 
way, and if the requirements of the examination are not interfered with by the 
different method. University law § 59 (1) 12: “the right to ... apply for a different 
examination method if there is a longer lasting impediment which makes the 
examination impossible in the prescribed method and to assess the content and 
requirements of the examination by a different method.” The law concerns 
students with handicaps and part performance disturbance (i.e. dyslexia, 
dyscalculia). 

Since the establishment of the institute Integrated Studies 20 years ago, the 
conditions for disabled students have gradually been improved. The know-how 
developed here is passed on in specially developed university courses on Assisting 
Technologies and Accessible Website Design (www.jku.at/iis/content).The Centre 
for Distance Learning facilitates participation in education, particularly for people 
with disabilities. The needs of students with disabilities are addressed very 
individually in the distance learning courses. 

The Ombudsman's Office for Students established in 1997 supports students and 
tries to mediate in issues and problems which arise in everyday student life. The 
group of students with disabilities is a particular focus of its work. Alongside 
support and assistance, the office works on the development of suitable 
parameters for a monitoring system to ensure that the needs of students, and 
especially those of students with disabilities, are sufficiently taken into account by 
universities. 

The students’ union elections in May 2011 were organised so that they were 
barrier- free at all 21 universities for the first time. There were templates for all 
polling stations. The scrutineers were trained intensively for the election process 
with templates. 

A 1.2 - Teachers College 
The law for teachers (training) colleges is similar to the law for universities. The 
methods of exams can be altered like on university, but the entrance assessments 
are different. 

Different methods of exams: Teachers College law (Hochschulgesetz) § 42 (1b) 
“The requirements of the curricula for students with a disability within the 
meaning of § 3 of the Federal Disability Equalization Act (Federal Law Gazette I 
No. 82/2005) are to be taken into account. In accordance with § 63 (1) 7 an 

http://www.jku.at/iis/content).The
https://www.help.gv.at/linkaufloesung/applikation-flow?flow=LO&amp;quelle=HELP&amp;leistung=LA-HP-GL-BGStG


individual curriculum is possible, whereby the training objective of the chosen 
study must be attainable.” 

Entrance assessments: Teacher colleges do have entrance assessments. If there is 
a proved disability, the student must not be excluded because of his disability. 

 

Pedagogical Higher Education Act § 51 (2c): "It is not necessary to prove the 
suitability criteria which can not be fulfilled if the essential requirements for the 
desired occupation are fulfilled because of a first language other than German or a 
disability within the meaning of the Federal Disability Equalization Act." 

Extended time for duration of study: Teachers College Higher Education Act, § 71 
(4): Students who fulfill the prerequisites pursuant to § 69 (1), even if the period laid 
down in para. 1, are exceeded. 
For students with dyslexia this has never been applied yet. 

A 1.3 - Secondary Schools 
Federal School Organization and Instruction Law: The school has to provide support 
and / or assistance for children who are unable to follow lessons due to a disability. 
If a child's special needs education is determined by the education authority, a 
Special Needs Education Curriculum can be prescribed. 

Special educational needs in Austria ist translated with “Sonderpädagogischer 
Förderbedarf”. The number of students with SEN differs between all federal states. 
It is caused by the variety of procedures and different conceptions of the experts. 
The laws for schools are abstract. Approximately 5.4% of Austrian pupils do need 
SEN, most of them finish school at the age of 16. 

 
 

Far more than 50% of the SEN-students have intellectual disabilities. These 
complaints are caused by the standards, which are relatively high to follow the 
regular curriculum. Thus an IQ lower than 85 can be made responsible for school 
failure. In the opinion of a lot of experts the goals which should be reached by 
students are too difficult and the minimum expected value has to be lowered. 

The selection in the Austrian school system has not enlarged the group of top 
performers, but produces a growing number of students without school access. In 
political reviews of the OECD this has been said very clear to the Austrian 
Government, but there is no consensus in Austria to start real reforms in the 
secondary school. It is not just a matter of weak top performers, also about 
inequitable procedures in the education system. 

https://www.help.gv.at/linkaufloesung/applikation-flow?flow=LO&amp;quelle=HELP&amp;leistung=LA-HP-GL-BGStG
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6,4 
Source: 
http://www.statistik.at/web_de/statistiken/menschen_und_gesellschaft/bildung_u 
nd_kultur/formales_bildungswesen/schulen_schulbesuch/index.html 

The Federal Instruction law makes a clear statement: SchUG § 18 (6) “Pupils who are 
unable to provide a corresponding benefit due to a physical disability or who are at 
risk of being compromised as a result of the performance assessment are, in 
accordance with the requirements of the curriculum, taking into account the 
physical disability or physical disability, to the extent to which the educational and 
teaching task of the object of instruction in question is generally achieved.” 

 
 

A – (2) National law on inclusion of students with dyslexia: 
Dyslexia is not mentioned in any law in Austria, either for universities or teacher 
colleges nor for schools. Dyslexia is to be seen as a functional interference, part 
performance disorder, which can be found explicitly in little parts in guidelines for 
disabilities. 

In Austria the national edict about assessment of performance is a very important 
law. The edict (Verordnung des Bundesministers für Unterricht und Kunst vom 24. 
Juni 1974 über die Leistungsbeurteilung in Pflichtschulen sowie mittleren und 
höheren Schulen = Leistungsbeurteilungsverordnung) - makes it possible to respect 
dyslexia, but it does not use clear or strict settings. Dyslexia as a term is not cited in 
the edict. 

A - (3) Regional laws (if any) on inclusion of students with disabilities in general 
and students with dyslexia in particular into secondary school and universities 
(Year of issuing the law; A brief description of the main articles on school inclusion; 
social impact of the law) 
There are no regional laws in regard to disabilities and dyslexia, but there are 
guidelines, which are published in the region (federal state). The federal states 
haveto publis h decrees on the decrees by the ministry, but they are very similar to 
each other and do hardly content new informations. 

http://www.statistik.at/web_de/statistiken/menschen_und_gesellschaft/bildung_und_kultur/formales_bildungswesen/schulen_schulbesuch/index.html
http://www.statistik.at/web_de/statistiken/menschen_und_gesellschaft/bildung_und_kultur/formales_bildungswesen/schulen_schulbesuch/index.html


 
 

A – (4) National guidelines on inclusion of students with disabilities in general and 
students with dyslexia in particular into secondary school and universities 
(National guidelines / reference documents on disability / learning disorder 
definition [dyslexia]; Guidelines on diagnosis and treatment of dyslexia; Guidelines 
on intervention tools for students with special educational needs; Dispensary 
measures and compensatory instruments provided by laws / guidelines in the 
school and university context) [for example in Italy: Consensus Conference 
2007/2011; Directives of the Minister of Education 2012 etc.] 

 

A – (5) Regional/national guidelines (if any) on the inclusion of students with 
disabilities in general and students with dyslexia in particular (Regional documents 
/ guidelines on activities to be set up in school and university, for school and 
university inclusion activities) [for example in Italy: guidelines of CNUDD for 
university] 
• It’s important to specify for each existing legislation/guidelines: 

o Whether they are specific to students with dyslexia or whether they 
are included in disability laws in general; 

o If distinction is made between compulsory school and university; 
 

On compensatory instruments and on dispensing measures specify: 
List and describe what they are; 

o Describe ways in which students can use it 
o What school / university should provide to students with dyslexia in 

school and university (eg during classroom examinations / exams, 
diploma / degree, admission test, etc.) 

o What is the bureaucratic process that the student with dyslexia must 
follow in both school and university to be able to access the provisions 
of the relevant regulations? (For example: delivery of diagnostic 
documentation at school / university, compulsory updating of the law- 
based diagnosis, preparation of a personalized instructional plan by 
the school / university, indications of the measures to be followed 
during the teaching / checking, etc.) 



Indication 
and 
nomenclat 
ure: 

Guideline: NATIONAL ACTION PLAN ON DISABILITY 2012-2020, 
adopted by the Austrian government 2012, based on the UN 
Convention on the Rights of Persons with Disabilities 

Source 
&amp; 
short 
summary: 

Federal Ministry of Labour, Social Affairs and Consumer Protection 
(BMASK) 
Year of publication: 2012 

 
https://broschuerenservice.sozialministerium.at/Home/Download?p 
ublicationId=225 

 
The UN Convention on the Rights of Persons with Disabilities came 
into force in Austria on 26 October 2008. In order to implement this 
Convention, the Ministry of Social Affairs has drawn up the National 
Action Plan on Disability 2012-2020 (NAP on Disability) in 
cooperation with all other federal ministries. For the first time since 
the Disability Concept of the Austrian government of December 
1992, which in the meantime has been implemented in many fields, 
there is now once again a comprehensive strategy for Austrian 
disability policy in the form of the NAP. 
In accordance with the subheading ‘Inclusion as a Human Right and 
a Mandate’, the NAP on Disability is intended to help implement the 
UN Disability Rights Convention and also support the objectives and 
contents of the EU Disability Strategy 2010-2020. The National 
Action Plan describes the current situation in each special field, 
formulates policy objectives and contains 250 measures with 
corresponding timelines and responsibilities. In line with disability 
mainstreaming, the measures have to be applied by the individual 
federal ministries according to their responsibilities, because the 
rights of people with disabilities are human rights, and they cover all 
areas of life. 
12 measures for school and 11 measures for universities and 
colleges are published. 

National or 
regional? 

national 



university 
or school? 

All areas of life are mentioned, university and school are an 
important part of this 

Whether they are 
specific to 
students with 
dyslexia or 
whether they are 
included in 
disability laws in 
general? 

not specific 

compensatory 
instruments: 
Describe ways in 
which students 
can use it 

not specific 

What school / 
university should 
provide to 
students with 
dyslexia in school 
and university (eg 
during classroom 
examinatio ns / 
exams, diploma / 
degree, admission 
test, etc.) 

No statement 



What is the 
bureaucratic process 
that the student with 
dyslexia must follow 
to be able to access 
the provisions of the 
relevant regulations? 

No statement 

 
 

Indication and 
nomenclature: 

Guideline: National strategies on social dimension in university 
education 
For a more integrative accessability and a broader participation 
(national strategy on social dimensions in university education) 

Source & short 
summary: 

Ministry for science and universities (Bundesministerium für 
Wissenschaft) 
Duty editor: Maria Keplinger - Vienna 2017 

 
This guideline is the result of a one year discussion process with 
universities and other affected tertiary institutions as well as 
stakeholders. 
The developed specific measures should increase a social 
inclusion step by step. It does not only needs public resources, 
but also an effort to use these resources target-oriented and to 
exploit the various potentials the best way possible. 

National or 
regional? 

national 

university or 
school? 

university 



Whether they 
are specific to 
students with 
dyslexia or 
whether they 
are included in 
disability laws 
in general? 

Dyslexia is included in general, but students with dyslexia will not 
find their specific situation described. 

compensatory 
instruments: 
Describe ways in 
which students 
can use it 

No clear description. The aim is to support injured persons with 
time and money and if necessary in a variety of exams. 

What school / 
university 
should provide 
to students 
with dyslexia 
in school and 
university (eg 
during 
classroom 
examinations 
/ exams, 
diploma / 
degree, 
admission 
test, etc.) 

No statement 

What is the 
bureaucratic 
process that 
the student 
with dyslexia 
must follow to 
be able to 
access the 
provisions of 
the relevant 
regulations? 

No statement 



Indication 
and 
nomenclat 
ure: 

Guideline: University of Vienna - student point : no handicap and 
no interferences ( barrierefrei) 

 

 
Source 
&amp; 
short 
summary: 

Website – university of Vienna: disability office ("Team 
Barrierefrei") 
http://barrierefrei.univie.ac.at/durchs-studium/prfgen/prfg-abw/ 

 
This website is the central information desk for students inquiries. 

National or 
regional? 

Regional - university of Vienna 

university 
or school? 

university 

http://barrierefrei.univie.ac.at/durchs-studium/prfgen/prfg-abw/


Whether 
they are 
specific to 
students 
with 
dyslexia or 
whether 
they are 
included in 
disability 
laws in 
general? 

Students with dyslexia are part of the group and are mentioned, but 
very little. 

 
Thesis: In most cases the students with dyslexia won’t accept to be 
assumed under the heading “handicap”. 

compensat 
ory 
instrument 
s: Describe 
ways in 
which 
students 
can use it 

Impairments and possibilities of test adaptations: 
In case you have difficulties with the test itself due to a medically 
proven impairment/disability, you may report the need for an 
adaptation of the test. 
Impairments, difficulties and possibilities of adaptation can be for 
example: 

• Mobility: Wheelchair; different height of legs, arm rests: 
wheelchair-optimised, broader and higher desk. 

• Movement: Spasms, muscle weakness; marking answer 
sheet is difficult: Large print form, positioning device. 

• Psychological: Phobias concerning spacial settings; fear at a 
special sitting position: reserved seat at preferred position 

• Vision: Weak vision; small print not readable: Large print; 
permit for using magnifying device. 

• Hearing: Hard of hearing; announcements in hall not 
(sufficiently) understandable: Repeated (or respectively: 
written) announcement by assigned nearby supervising 
staff person in the hall 

• Dyslexia; Difficulties reading the documents: Using special 
print or font styles 

• etc. 

What 
school / 
university 
should 
provide to 
students 
with 

The aim is to make examinations and teaching events so that 
physically or mentally impaired students are not disadvantaged. In 
the information sheet (right menu bar, documents) you will find a 
brief summary of the WasWoWie. 
Some possibilites are: 
• written instead of oral exams 

e.g. for persons with speaking impairment 



dyslexia in 
school and 
university 
(eg during 
classroom 
examinatio 
ns / exams, 
diploma / 
degree, 
admission 
test, etc.) 

• oral instead of written exams 
e.g. for students with visual impairment 

• prolonged examination time for written examinations 
e.g. for graphomotomically restricted students or students with 
dyslexia 

• Using translators in oral exams for deaf students 
• The use of technical devices like a PC for blind students 
• Exams in a separate room 

e.g. for students with attention or concentration problems 
• other alternative performance detection 

e.g. instead of going on an excursion to write a work (for 
mobility-impaired students) or instead of writing a paper to 
write a written assignment (for students with an examination 
degree) 

What is the 
bureaucrati 
c process 
that the 
student 
with 
dyslexia 
must 
follow to 
be able to 
access the 
provisions 
of the 
relevant 
regulations 
? 

Service information for students: 
“Necessary steps for an agreement about individual adaptation 
Since every impairment is individual (or reinforced by another 
impairment), the possibilities of adaptation will be discussed 
individually with the disability office ("Team Barrierefrei"). After 
that, the university will internally check the proposal for technical 
feasibility. 
Either: You receive an invitation for participating in the entrance 
examination (if applicable: with adaptation) 
Or: We send you a notice about exemption from the entrance exam 
and invitation to the personal admission directly at the counter 
(guaranteed study place without taking part in entrance 
examination) 
Steps: 
Apply for admission to a study programme with entrance/aptitude 
procedure in u:space (before the registration deadline). After 
finishing the online application, you will get the possibility to fill out 
an extra online form online for your adaption needs or special 
accessibility features. 
Within the next weeks, the disability office ("Team Barrierefrei") will 
get in contact with you. It will clarify the necessity of a specialist's 
report or further questions. 
 
Proof 

http://uspace.univie.ac.at/


 We need medical confirmations about your impairment(s) in order 
to decide about a test adaptation. Concerning this, we would like to 
... 

• … know as concretely as possible, what your difficulties are 
– specialists' diagnoses in medical terminology serve us 
less 

• ... protect your data and privacy, not ask for diagnoses but 
still stick to our duty to have a valid medical specialist's 
confirmation as basis for a test adaptation 

• … keep the efforts for you as small as possible 
In order to ensure these three points, we prefer working with the 
following form designed by the University of Vienna, which can be 
filled out by a specialist: Form "functional impairments relevant to 
studies". It does not contain a diagnosis but very concretely - step by 
step - difficulties, which can arise during the application procedure 
test or during your further studies. 
Of course we do also accept "disability ID cards", if the entries 
contain the concrete impairment(s). 
For example: "is blind" describes the impairment very concretely; 
but we cannot legitimise test adaptations with ID card entries such 
as "is entitled to use the transport fee reductions according to the 
federal disability law". 
If it is easier for you to use documents that you already have but 
which contain diagnoses and/or sensitive additional data, you are 
welcome to provide them to us voluntarily. Due to privacy 
regulations, this decision is yours. 
In our communication we will inform you about the need for official 
translations, if applicable.” 

 
 
 

Indication and 
nomenclature: 

Guidelines: Decree by the ministry: School treatment of Dyslexia 
– leaflet (School treatment of dyslexia– a manual) 
Based on: National Decree of the Ministry of Education - Erlass 
des Bundesministeriums 
für Bildung, Wissenschaft und Kultur (Rundschreiben Nr. 32/2001, 
GZ 36.200/38-SL V/2001) 

http://studentpoint.univie.ac.at/fileadmin/user_upload/studentpoint_2011/Student_Point/Formulare/SL.P11_Fach%C3%A4rztliche_Best%C3%A4tigung_%C3%BCber_studienrelevante_Funktionsbeeintr%C3%A4chtigungen_07.2013.ERW.pdf
http://studentpoint.univie.ac.at/fileadmin/user_upload/studentpoint_2011/Student_Point/Formulare/SL.P11_Fach%C3%A4rztliche_Best%C3%A4tigung_%C3%BCber_studienrelevante_Funktionsbeeintr%C3%A4chtigungen_07.2013.ERW.pdf


Source; short 
summary: 

Ministry of education – department of school psychology 
 
The attached compilation refers to the basic responsibility for 
regulation and statutory warranty of the relevant school 
authorities, although it applies first and foremost to primary 
school, but it is also applicable to higher levels of education. It 
contains references to the dyslexia guidelines drawn up by the 
federal states so far, proposals for educational plans in the sense 
of individualized systematic teaching preparation, a model 
curriculum for the training to become a dyslexia support teacher, 
an overview of important steps and general recommendations 
and hints. 
The federal educational authorities are invited to compare and, if 
necessary, to supplement the regulations in their respective fields 
with the contents presented. 

National or 
regional? 

national 

university or 
school? 

school 

Whether they 
are specific to 
students with 
dyslexia or 
whether they 
are included 
in disability 
laws in 
general? 

specific 

compensatory 
instruments: 
Describe ways 
in which 
students can 
use it 

- Encouragement and motivation; 
- helpful feedback; 
- consideration 
- regard of all facts – no focus on grammar or other weak 

aspects 
- sensible correction procedere 
- reduction of exam nerves 



What school / 
university 
should 
provide to 
students with 
dyslexia in 
school and 
university (eg 
during 
classroom 
examinations 
/ exams, 
diploma / 
degree, 
admission 
test, etc.) 

There is a great variety and every case has to be handled 
individually. 

What is the 
bureaucratic 
process that 
the student 
with dyslexia 
must follow 
to be able to 
access the 
provisions of 
the relevant 
regulations? 

A contact to the regional department is recommendable. 
Different forms of certification are possible. It is important, to get 
in touch with the responsible teachers in school. If there are 
problems, the servant of the executive board of education will 
provide help. 

 
 
 

Indication and 
nomenclature: 

Guidelines: Decree by the Vienna board of education: Guideline 
for School treatment of Dyslexia in the context of grammar 
schools – (Richtlinien zum Umgang mit Lese- 
/Rechtschreibschwächen (=LRS) 
im schulischen Kontext der AHS) 

Source &amp; 
short 
summary: 

A short summary about the brochure of the school psychology “ 



National or 
regional? 

Regional, but based on the Decree of the ministry “School 
treatment of Dyslexia”, to oblige all teachers to pay attention to 
dyslexia 

university or 
school? 

school 

Whether they 
are specific to 
students with 
dyslexia or 
whether they 
are included 
in disability 
laws in 
general? 

specific 

compensatory 
instruments: 
Describe ways 
in which 
students can 
use it 

- Exams must not be put on the weak part of the students 
performance 

- Tests in German must not be focused on grammar 
- good ways of didactic 
- fair oral and written exams 

What school / 
university 
should 
provide to 
students with 
dyslexia in 
school and 
university (eg 
during 
classroom 
examinations 
/ exams, 
diploma / 
degree, 
admission 
test, etc.) 

A simple way to get diagnosis (not only by private paid 
certifications) 



What is the 
bureaucratic 
process that 
the student 
with dyslexia 
must follow 
to be able to 
access the 
provisions of 
the relevant 
regulations? 

The best way to respect interferences is to get in touch with 
teachers and psychologists. It is no fault to be dyslexic, but it can 
increase to a huge problem and lead to school failure if not been 
mentioned. Problems with dyslexia can only be solved if they are 
known. Dyslexia does not mean that the person has a intellectual 
handicap (although intellectual handicaps nearly always interfere 
with special forms of dyslexia). 

 
 
 

Indication and 
nomenclature: 

Guideline: Level out disadvantages (Nachteilsausgleich) 

Source &amp; 
short 
summary: 

Decree by the Vienna board of education (Erlass) 

National or 
regional? 

regional 

university or 
school? 

school 

Whether they 
are specific to 
students with 
dyslexia or 
whether they 
are included 
in disability 
laws in 
general? 

Dyslexia is contained besides other kind of interferences. 
There is made a clear difference between handicaps and part 
performance disturbances. Part performance disturbances must 
not be the basis for special need education. 

 
Dyslexia is seen as a part performance disturbance and has to be 
respected by using “exhaustions of possibilities in case of 
disturbances”. 



compensatory 
instruments: 
Describe ways 
in which 
students can 
use it 

Described in a common way for all types of interferences: 
• temporal: temporary extension of preparation, breaks 

and working hours, breaks 
• spatially: granting special spatial conditions, a special 

workplace organization, e.g. low-deflection, low-noise, 
low-glare environment (e.g. by using a separate room) 

• Increased emphasis on non-disadvantaged areas 
(written or oral) 

• Personal: Assistance (for example at the work 
organization, read out tasks, explanations) 

• technical: provision of special technical tools (for 
example a reader, a laptop / PC as a writing aid) 

What school / 
university 
should 
provide to 
students with 
dyslexia in 
school and 
university (eg 
during 
classroom 
examinations 
/ exams, 
diploma / 
degree, 
admission 
test, etc.) 

There is a great variety and every case has to be handled 
individually. 

What is the 
bureaucratic 
process that 
the student 
with dyslexia 
must follow 
to be able to 
access the 
provisions of 
the relevant 
regulations? 

Students should give a serious proof of dyslexia, written by a 
psychologist or a specialist for dyslexia 



STUDENTS STATISTICS 
- Percentage of students with dyslexia enrolled in secondary schools in the 
last years (2014/2015, 2015/2016, 2016/2017) at national and regional level 
[reference region for each partner] 
Between 4 and 9% of the total population have massive difficulties with word 
reading. (Source: School treatment of Dyslexia - school psychology – Der schulische 
Umgang mit LRS, p. 9). Most of them are low achievers in PISA. Figures for students 
at the age of 15/16 in the 9th level of education (after the compulsory Schooling) at 
risk in reading competences (Levels under 1b, 1b and 1a out of 6 competence levels) 
over all Austria are provided by the PISA Study 2015: 

2000 - 19% risk in reading competences 
2003 - 20% risk in reading competences 
2006 - 21% risk in reading competences 
2009 - 26% risk in reading competences 
2012 - 19% risk in reading competences 
2015 - 21% risk in reading competences 

Source: Quote simplified. Bettina Toferer, Iris Höller, Juliane Schmich, Birgit 
Suchań: Kompetenzen der Schüler/innen in Lesen. In: Suchań, B. &amp; Breit, 
S. (Hrsg.): PISA 2015. Grundkompetenzen am Ende der Pflichtschulzeit im 
internationalen Vergleich. Graz: Leykam 2016. p. 62 

DEFINITION OF READING FOR PISA 2015 

Reading literacy is understanding, using, reflecting on and engaging with 
written texts, in order to achieve one’s goals, develop one’s knowledge and 
potential, and participate in society. (OECD (2016), PISA 2015 Assessment and 
Analytical Framework: Science, Reading, Mathematic and Financial Literacy, 
PISA, OECD Publishing, Paris.  
http://dx.doi.org/10.1787/9789264255425-en p.49 
 

- Percentage of students with dyslexia from high schools entering the 
University in the last years (2014/2015; 2015/2016; 2016/2017) [reference region 
for each partner] 
Source: Austrian Student Social Survey 2015 (Sozialerhebung 2015 auf einen Blick): 
page 15 (german edition): http://www.sozialerhebung.at/index.php/de/zentrale- 
ergebnisse-2015 

 

http://dx.doi.org/10.1787/9789264255425-en%20p.49
http://www.sozialerhebung.at/index.php/de/zentrale-ergebnisse-2015
http://www.sozialerhebung.at/index.php/de/zentrale-ergebnisse-2015


 
12% of all students have one or more health impairments which have a restrictive 
impact on their studies. 0.7% have a disability that hinders their studies. 0.5% 
indicate a dyslexia or dyscalculia as a hindering impairment for their studies. 

 
Disabilities that impede studying 

Mobility impairment 0,4,% 

Visually impaired 0,5% 

Hearing impairment / speech 
impairment 

0,2% 

Mental illness (e.g. psychoses, eating 
disorders, addictions) 

3,9% 

Allergy / respiratory disease 1% 

Chronic-somatic impairment (diabetes, 
chronic pain, etc.) 

3,1% 

Partial default (e.g. dyslexia, dyslexia, 
dyscalculia) 

0,5% 

Other impairment (e.g., tumor disease) 0,6% 

Multiple impairment 1,3% 

Total number of students with 
impairment 

11,6% 

Total number of students with no 
impairment 

88,4% 

Sum 100% 

 
Source: „Detailanayse Studierenden-Sozialerhebung 2015: Studierende mit 
Beeinträchtigung — IHS page 12” 

 
 
 



In the summer term 2015 about 12% of all students had one or more impairments - 
a disability, a chronic, psychological or other illness or a partial disorder (for 
example, dyslexia, dyslexia, dyscalculia etc.). This corresponds to a highly calculated 
and rounded estimate of 36,760 students with a study-impairing health impairment 
/ disability (see Table 4). A further 3% had a health impairment, which has no 
consequences for the study day, i.e. their impairment is correspondingly weak and / 
or it is possible to integrate this into the study day. The latter are not taken into 
account separately in the context of this report, but are considered as part of the 
comparative group "Students with an impairment that impedes studying." 

The Austrian Student Social Survey is based on a representative online survey. The 
relevant questions were: 

 Do you have a disability or a chronic disease? Answer selection: yes, a partial 
disorder (e.g. dyslexia, dyslexia) 

 Does the disability / impairment have a negative effect on your study day? 
Answer selection: constantly / timewise / not at all 

 How strongly does your impairment affect your studies? Answer selection: 
numeric 5-part assessment scale between very strong to not at all 



 
 
 

Translation of the main information from the schedule (Tabelle 3): 
Partial impairment: Dyslexia, Dyscalculia: 6,7% percentage of students with 
disabilites 
0,77% percentage of students in total 



Special research by TIDE 
The Viennese Erasmus-Team has asked leading superintentends of three very 
popular Viennese University departments for their experiences with dyslexia (each 
with far more than 1000 students). 

• Departement of education (Prof. Dr. Biewer / Prof. Dr. Proyer) 
• Departement of sociology (Prof. Flecker) 
• Department of psychology (Prof. Weber) 
• students point (Herr Ertl) 

 
Although the possibilities for students with dyslexia are published on the homepage 
of the university and although there is an existing questionnaire since 2012, nothing 
is common in use. In the department of education (2300 students) there was a 
single case, where the modality of examination was adapted. 
In the department of psychology there are more than 4000 students, but none of 
them has specifically asked for dyslexia. There are a number far smaller than 10 who 
got the right for an adapted examination, but none of them is known for dyslexia. 
In the department of sociology (1600 students) there are no experiences with 
inquiries for dyslexia. 

 
Students point (Mister Lukas Ertl) counts 23 students for the entire university of 
Vienna (close to 100.000 students), who take different methods of examinations. 
But this contains all kind of disabilities. 
In the year 2016 students point made 930 consultations. 73 consultations (8%) 
belonged to dyslexia, autism an ADHS. The consultations especially for dyslexia are 
not counted. But as the statistic shows, students requests for dyslexia are extremly 
rare. 

 
As a resume: Students with dyslexia do have the right to be treated and assessed 
different, if there is a proof of dyslexia. But in reality teachers do not acknowledge 
this adequately. There are strong facts, that the selection in the Austrian education 
system has created big obstacles for students with dyslexia to pass school 
successfully. 
If a student with dyslexia starts university, it is extremly ununsual that the 
department gets information about the individual situation. The student has to use 
a confirmation about disorders and handicaps. Most of the disorders concern 



medical disorders. This means, there are students with dyslexia on university, but 
they don´t talk about their disturbance. 

 

 
… 

 
Further on this TIDE project in Vienna there is planned a scientific research on 
teachers college by analyzing the entrance assessements. 

 
 

- Percentage of normal readers students enrolled in secondary schools in the 
last years (2014/2015, 2015/2016, 2016/2017) at national and regional level 
[reference region for each partner] 
Unknown number of dyslexic students. There can not be given a serious 
information. It is a fact, students with dyslexia have a bigger risk to fail and not to 
reach the highest level of school in the 12th or 13th grade. In Austria school is 
obligatory for nine years. After the age of 15 you are only allowed to attend school 
when you have high assessments and a real chance to pass successfully the A-level. 
Since the school year 2017/18 the parents need to guarantee some kind of 
apprenticeship for their child until the age of 18. 

 
- Percentage of normal readers students from high schools entering the 
University in the last years (2014/2015; 2015/2016; 2016/2017) [reference region 
for each partner] 
There are no serious data. 



 
 

Central findings of the TIDE-survey 
 
 
There is little emphasis on dyslexia in teacher training and the wish for more 
awareness. 
There is no specific legislation concerning specific learning disabilities except some 
edicts like the Board of Education Edict 
„Richtlinien zum Umgang mit Lese-/Rechtschreibschwächen (LRS) im 
schulischen Kontext der AHS“ (16.08.2014) 
Sometimes students are allowed to use dispensatory measures (like oral instead of 
written exams). 
Students with learning disabilities want more support systems and internal 
differentiation. 
Some teachers still show high motivation and offer helpful support. 
Teachers are asked to put less emphasis on orthography. 
Guidelines for school and university offer possibilities but they are not used or not 
known. 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

02.    GREEK DESK RESEARCH



 
 
GREEK EDUCATIONAL SYSTEM 
 
Education in Greece is conducted centrally, under the Ministry of Education. 
Under the Ministry’s supervision there are 12 Educational regions for more specific 
educational matters. Education in Greece is compulsory for all children between the 
ages of 6 to 15. It includes Primary (Primary) and Lower Secondary (Gymnasium). 
However, pupils' school life may begin at the age of 
2.5 (pre-school education) in institutions (private and public) called Nursery Stations. 
Some nurseries also have Pre Kindergarten and Kindergarten classes. 
The duration of Primary Education is six years, beginning at the age of 6. 
Some Kindergartens and Primary Schools. have extended working hours and an 
enriched curriculum and they are named all-day schools. 
Post-compulsory Secondary Education, in line with the 1997 reform, includes two 
types of schools: Unified Lyceums and Technical Vocational Schools (TEEs). The 
duration of studies is three years in Unified Lyceums and a two-year course or three-
year (b-cycle) at Technical Vocational Schools. It is possible for a student to drop from 
one type to the other. 
In addition to mainstream schools of Primary and Secondary Education, there are also 
special kindergartens, special elementary schools, special secondary schools, special 
lyceums and special lyceum classes for pupils with special educational needs. 
Additional there are also Art and Music High Schools and Lyceums for talented 
students, Ecclesiastical and Sports High Schools for talented athletes. 
Post-compulsory Secondary Education also includes Vocational Training Institutes 
(IEKs), which offer official education but non-formal. These institutions are classified as 
non-graduate, because they accept both Gymnasium graduates and Lyceum 
graduates, depending on the subjects they offer. 
Public university education is divided into Universities and TEIs. The enrollment of 
students into these institutions depend on their performance at national level 
examinations which take place at the end of the 3rd Lyceum. 
Additionally, there is also on Open University which offers courses for students over 
the age of 22. 



The diagram below summarizes the structure of the Greek education system, 
composed by institutions of formal, graduate or non-formal education. 
Formal education is characterized by a fixed duration of studies, repeatability, and 
taking a degree at the end of the scheduled studies with a state certification. In order 
to continue to the next educational level, the student has to have a certificate or a 
degree of the previous level. 
It is noted that the diagram gives the general picture of the educational system in all 
its aspects, supervised mainly by the ministry of education. 
However, a wider analysis shows that all of the educational services offered in Greece 
is a much more complex, multilevel and differentiated than the diagram. Many other 
educational services, classified or non-classified, are offered within the official 
education system. 
http://www.minedu.gov.gr/grafeio-typoy/298-uncategorised/299-to- ekpaideytiko-
systima 
 
 

 
 
Attached diagram about the Greek educational system  
http://www.ellinikakollegia.gr/anagnorisi/elliniko-ekpaideytiko-sistima-ypepth,

http://www.minedu.gov.gr/grafeio-typoy/298-uncategorised/299-to-ekpaideytiko-systima
http://www.minedu.gov.gr/grafeio-typoy/298-uncategorised/299-to-ekpaideytiko-systima
http://www.minedu.gov.gr/grafeio-typoy/298-uncategorised/299-to-ekpaideytiko-systima
http://www.ellinikakollegia.gr/anagnorisi/elliniko-ekpaideytiko-sistima-ypepth


LEGAL FRAMEWORK OF SPECIAL EDUCATIONAL NEEDS 
 

LAW AND DATE 
The Greek National laws which underline the inclusion of students with disabilities and 
accommodations for students with dyslexia or special learning difficulties in primary 
and secondary education are 3699/2008 and FEK315/2014. 
Law 3699/2008, defines the concept of special educational needs and also establishes 
diagnostic and assessment public support units. From the above it is clear that the 
year of issue for the 3699 law is 2008. 
Τhe Greek law which underlines the inclusion and accommodations for students with 
dyslexia or special learning difficulties in tertiary education is 4009/2011 
 

BRIEF DESCRIPTION 
Students with disabilities or special educational needs are those who, at any point in 
their school life face considerable difficulties due to sensory, mental, cognitive or 
developmental disorders. A cross-scientific assessment has to be done in order to 
certify that these disorders affect school and learning adjustment and learning. 
This law includes students with mental disability, sensory disability, impaired vision, 
hearing impairment, poor motor coordination, speech disorders, and special 
educational needs. 
Special educational needs are learning difficulties like dyslexia, dysgraphia, dyscalculia, 
dysorthography, AD(H)D, highly functioning autistic spectrum disorders. Students 
abandoned by their family, or abused, those with emotional or social disorders, 
complex cognitive disorders, offensive behavior are also considered to have special 
educational needs. 
Students having low grades due to external factors, like language, cultural, 
environmental differences are not considered as special educational needs students. 
The above mentioned students of primary education, after being diagnosed can attend 
the special education class for a couple of school hours. 
Those who are in the secondary education can have oral examination according to 
their diagnosis. 
Those who are in the universities do not have specific and obligatory accommodations. 
 

ACCOMMODATIONS 
In primary education, children who are considered to have learning issues and have 
been officially assessed and diagnosed with SPLD, can be included in a special 
education class. The student attends to this class especially during language and math 
classes. No other accommodations are provided. 
The accommodation which is provided for students with dyslexia and special learning 
difficulties in the secondary education is only oral examination, the content of which is 
the same as the written examination taken by the rest of the students. Oral 
examinations are considered for every type of written examinations. As for the 



national examinations for admission in universities, oral exams are also provided for 
the same exam questions. 
There is a committee of 3 teachers and a secretary and the questions are answered 
orally, after a reasonable time of preparation. 
For universities the law is not specific. It suggests oral examinations for students with 
dyslexia, since the diagnosis of dyslexia has been done prior to university admission. 
The exact procedure is determined by the university’s rules. 
 
INCLUSION GUIDELINES 
 

DEFINITION OF SPLD 
There is no Greek official definition of specific learning disability and dyslexia 
especially after the changes and improvements made to DSM and ICD. 
 

DIAGNOSIS 
There are two paths ways for diagnosis of SPLD and/or dyslexia 
Public - necessary for any kind of accommodation in school, necessary for any kind of 
compensation from the social security. Necessary process, free of cost, but slow, since 
there is a long waiting list in the public assessment units. 
Private – fast way, not valid for school use, professionals with anterior motives. 
 

TREATMENT 
Treatment, only done through the private sector, by different professions, without 
always keeping the code of ethics of each profession. 
DISPENSARY MEASURES 
The only dispensary measure in the educational system is the replacement of written 
exams with oral ones. 
Disabilities in general and not only dyslexia 
The law 3699/2008 to which we refer, is included in disability laws in general and not 
for SPLD in specific. The guidelines are not only for dyslexia, but for special learning 
difficulties in general. 
Compulsory school and university 
A distinction is made between compulsory school and university, because a diagnosis 
of SPLD in the case of compulsory school obligates the teachers to oral examination 
(after parents written statement), but in universities the law only suggests oral 
examination but it is actually a choice of the teacher to accept it. 
PRIMARY EDUCATION – ATTENDING SPECIAL ED CLASS 
In primary education, children who are considered to have learning issues and a have 
been officially diagnosed with SPLD, can be included in a special education class. The 
student, attends to this class especially during language and math classes. No other 
accommodations is provided. 
 



SECONDARY EDUCATION – ORAL EXAMINATION IN ANY FORM OF EXAMINATION 
The accommodation which is provided for students with dyslexia and special learning 
difficulties in the secondary education is only oral examination, the content of which is 
the same as the written examination taken by the rest of the students. 
 

NATIONAL ENTRANCE EXAMINATIONS FOR PUBLIC UNIVERSITY 
For the national examinations for admission in universities, oral exams are also 
provided for the same exam questions. There is a committee of 3 teachers and a 
secretary and the questions are answered orally, after the student is given a 
reasonable time to prepare them (but the same time as the typical participants). Many 
misconceptions are made on these exams, since there is no individualization for the 
student to prove knowledge on the best way. 
 

BUREAUCRATIC PROCESS 
 

At elementary school 
The parent provides the school with the public diagnosis which usually suggests that 
the student should attend special education class to get help and support. 
At secondary school 
The parent provides the school with the public diagnosis and a statement requesting 
oral examination instead of written. He gets back an answer certifying his statement. 
The student gives all kinds of written examinations orally, but in a way which is not 
clear and not acceptable by all the teachers. 
At university 
The student provides with the proper diagnosis the secretary department of the 
university. Then he has to get in touch with every professor and ask him for oral 
examination. It is then up to the professors choice and knowledge to allow him to give 
oral exams. Usually they are willing to ask the student orally a couple of questions 
additionally to the written paper. 
 
Unfortunately, due to the lack of specific and clear data of the ministry of education 
we could not have all data for students statistics section. The universities had no 
records at all and they were not willing to fill our forms. 
 
STUDENTS STATISTICS 
- Percentage of students with dyslexia enrolled in secondary schools in 
2016/2017 years at national and regional level. 
Male students: 2.27% 
Female students: 1.1% 
Total students: 1.71% 
 
 



 
 
 
 
 
 
 
 
 
 
 
03. ENGLISH DESK RESEARCH 



 

FOREWORD 
 
 

This Report is based on information gathered by primary and secondary research 

and it concerns the first phase of the above Erasmus + Project. 

The research was carried out in order to identify the support that is currently being 

offered to students who have dyslexia, in order to facilitate a successful transition 

from secondary school to Higher Education. 

 
The British education system differs substantially from the majority of education 

systems in the rest of the European Union. It was felt that a detailed explanation of 

the way schools and universities are structured and relate to each other was 

necessary, hence the length dedicated to the structure of the system. 

 
It was also felt that details of the workings of the system would go some way to 

explain the reluctance of schools in taking part to this project; schools have been 

and still are subject to a great deal of change and scrutiny; they have been affected 

recently by changes of governments and legislation, and overall by government 

spending cuts. 

Schools are put under pressure both by the government, by local authorities and by 

parents; UK children have been described as the ‘most tested’ in Europe, and it is 

also accepted that testing the children is a means to assess the teachers, as reported 

in the press:’... gains in pupil test scores are the best available metric to measure 

teacher performance ‘1. 
 
 
 
 

 
1 http://www.telegraph.co.uk/education/2016/05/03/sats-are-not-about-testing-children-but-teachers---and-thats-a- 
g/ 

http://telegraph.digidip.net/visit?url=http%3A%2F%2Fwww.suttontrust.com%2Fwp-content%2Fuploads%2F2013%2F03%2FMURPHYTEACHEREVALUATION-FINAL.pdf&amp;ppref=https%3A%2F%2Fwww.google.co.uk%2F
http://telegraph.digidip.net/visit?url=http%3A%2F%2Fwww.suttontrust.com%2Fwp-content%2Fuploads%2F2013%2F03%2FMURPHYTEACHEREVALUATION-FINAL.pdf&amp;ppref=https%3A%2F%2Fwww.google.co.uk%2F
http://www.telegraph.co.uk/education/2016/05/03/sats-are-not-about-testing-children-but-teachers---and-thats-a-


Every year the government publishes League Tables for all primary and secondary 

schools in Britain2 in order to help parents to make an informed choice, and the 

school position in the tables may end up with the school being over or 

undersubscribed. 

 
 

Terminology is also often confusing: special educational need, learning difference, 

dyslexia disability, they are frequently used interchangeably, unless or until the 

student has a formal assessment. Schools will offer support to any pupil that is 

underperforming, through Special Educational Needs Coordinators, teachers and 

teaching assistant and the child can be tested informally by a disability trained (but 

not qualified) teacher. 

It may well be the case that a formal diagnosis of dyslexia is not necessary until the 

student reaches university. 

 
DISABILITY UNDER UK LAW 

 
The Equality Act 2010 determines the rights of people with disabilities under British 

law; a disability is defined as an ‘impairment that has a ‘substantial’ and ‘long-term’ 

negative effect on your ability to do normal daily activities.’3 Dyslexia is officially 

classified as a ‘disability’. 
‘It’s against the law for a school or other education provider to treat disabled 

students unfavourably’4 

 
 
 

2 https://www.compare-school-performance.service.gov.uk/find-a-school-in-england- 
beta?utm_expid=._2n2yg4HT9mHxjSpAF8RCw.1&utm_referrer=https%3A%2F%2Fwww.gov.uk%2Fschool- 
performance-tables 
3 https://www.gov.uk/definition-of-disability-under-equality-act-2010 
4 https://www.gov.uk/rights-disabled-person/education-rights 

http://www.compare-school-performance.service.gov.uk/find-a-school-in-england-
http://www.compare-school-performance.service.gov.uk/find-a-school-in-england-
http://www.gov.uk/definition-of-disability-under-equality-act-2010
http://www.gov.uk/definition-of-disability-under-equality-act-2010
http://www.gov.uk/rights-disabled-person/education-rights
http://www.gov.uk/rights-disabled-person/education-rights


BACKGROUND: The British education system 

COMPULSORY EDUCATION 

The education system in the UK is governed by some common, general principles, 

which apply to the whole of the country. 

Across the UK there are five stages of education: early years, primary school, 

secondary school, Further Education (FE) and Higher Education (HE). 

Education is compulsory for all children between the ages of 5 (4 in Northern 

Ireland) and 16. 

FE is not compulsory and covers non-advanced education, which can be taken at 

further (including tertiary) education colleges and HE institutions (HEIs). The fifth 

stage, HE, is study beyond GCE A levels and their equivalent which, for most full- 

time students, takes place in 

universities and other HEIs and colleges. 
 

The education system in the UK is also divided into stages, defined as "key stages". 

They are: 

 
• Key Stage 1: including 5 to 7 years old 

• Key Stage 2: including 7 to 11 years old 
 

• Key Stage 3: including11 to 14 years old 

• Key Stage 4: including 14 to 16 years old 

 
Key stages 1 and 2 are completed at primary school and at 11 years old a pupil will 

move onto secondary school, to finish key stages 3 and 4 and complete his or her 

schooling. 

 
Students are assessed at the end of each stage. The most important assessment 

occurs at age 16 when students take exams to obtain their GCSEs or General 



Certificate of Secondary Education. Once students have completed their GCSEs they 

have the choice to go onto further education and then potentially higher education, 

or finish school and go into the working world. 

 
Politically the UK is divided into 5 nations: Northern Ireland, Scotland, Wales and 

England and each of the separate nations has separate systems operating under 

separate governments. 

 
The UK Government is directly responsible for England, and only the English system 

will be considered in this study, as the UK University participating in this project is 

located in England. 

 
After taking the GCSEs, the student can continue at school in what is referred to as a 

‘Sixth Form’, or go to College. If s/he wants to go to University, s/he will need to 

achieve at least 3 General Certificates of Education (GCE), Advanced Level, usually 

referred to as A-levels and taking 2 years to complete. 

 
SCHOOL TYPOLOGY 

 
In the UK there are currently several different types of schools5: 
State schools 

 

state schools have to follow the national curriculum, that is they have to teach the 

same subjects and reach a predetermined level and a standard.. The most common 

types of state schools are: 

 community schools, controlled by the local council 

 foundation schools and voluntary schools, which have more freedom to 

change the way they do things than community schools 

 academies, run by a governing body, independent from the local council - 

they can follow a different curriculum 

5 https://www.gov.uk/types-of-school 

https://www.gov.uk/national-curriculum
http://www.gov.uk/types-of-school
http://www.gov.uk/types-of-school


 grammar schools, run by the council, a foundation body or a trust - they 

select all or most of their pupils based on academic ability and there is often 

an exam to get in 

 
Free schools: they are funded directly by the government and do not have to 

follow the Independent, fee paying schools; they do not have to follow the 

national curriculm, but they are regularly inspected 

 
The growth of school autonomy is one of the defining features of the recent 

history of the English education system. The Conservative–Liberal Democrat 

Coalition government elected in May 2010 passed legislation 6 that enabled all 

publicly- funded schools to become independent, state-funded academies, and 

allowed for the creation of new free schools. 

It has placed school autonomy at the centre of its education policy. In the 

White Paper, The Importance of Teaching, the Department of Education (DoE, 

2010: 11argued that:7 A key implication is that increasing operational power for 

schools, changing external support and differentiated school autonomy have 

the potential to intensify existing local hierarchies between schools. 

Sponsor-led academies were created as a new form of independent, state-

funded school, operating free from local authority control, to replace 

chronically under- performing schools. The first academies opened in 2002 and 

by May 2010 there were 203 academies in England. 
 
 
 
 
 
 
 
 

6 https://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-paper-2010 
7 http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.821.6919&rep=rep1&type=pdf 

http://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-paper-2010
http://www.gov.uk/government/publications/the-importance-of-teaching-the-schools-white-paper-2010
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.821.6919&amp;rep=rep1&amp;type=pdf


The expansion of system leadership and the academies programme are key planks 

of the coalition government’s education reform agenda. The passage of the 

Academies Act is mentioned in Figure 1: it is seen as the fullest manifestation of the 

growth of school autonomy in English education (Hill et al 2012). On 1 May 2014 

there were 3,879 academies. These included 1,084 sponsor-led academies and 

2,795 converter academies (DfE 2014). 

The government has also established new free schools. Most free schools are new 

academies, established without a predecessor school and in response to local 

demand from parents, teachers and other groups. Some free schools have been 

established when schools from the independent sector have become state-funded 

academies. 

Independent schools 
These are private, fee-paying schools; they do not have to follow the National 

curriculum, but are subject to regular inspection, either by Ofsted, the Independent 

Schools Inspectorate or by the School Inspection Service8. 
 

Specialist schools for pupils with SpLD 

Some independent school are set up to cater with pupils with specific learning 

difficulties; CReSTeD (the Council for the Registration of SchoolsTeaching Dyslexic 

Pupils) is a body that keeps a list of schools whose intent is primarily to: 

‘teach pupils with dyslexia. The curriculum and timetable are designed to meet 

specific needs in a holistic, coordinated manner with a significant number of teaching 

staff holding nationally recognised qualifications in teaching dyslexic pupils.9’ 

These schools are private, and many are boarding schools; currently there are 86 such 

school on the CReSTeD register - the majority are in England, with two in Northern 

Ireland, one in Scotland and one in Wales. 
8 https://www.gov.uk/types-of-school/private-schools 

9 http://www.crested.org.uk/downloads/Register%202016-17%20revised%20Nov%202016.pdf 

http://www.gov.uk/types-of-school/private-schools
http://www.gov.uk/types-of-school/private-schools
http://www.crested.org.uk/downloads/Register%202016-17%20revised%20Nov%202016.pdf


 
 

HIGHER EDUCATION 
 
 

Higher Education is defined as courses that are of a standard that is higher than GCE 

A level, the Higher Grade of the SCE/National Qualification, GNVQ/NVQ level 3 or 

the Edexcel (formerly BTEC) or SQA National Certificate/Diploma. 10 

 
The number of A levels and the results required (A,B or C) differ between 

universities, with Oxford and Cambridge having a completely separate system. 

 
As an example of difference between entry requirements, for the same Psychology 

BA course, University A 

 
‘will make offers based on the following qualifications individually and when they 

are combined with others 
 

 GCE A Level 

 AAA Typical offer 

 Specific subjects excluded for entry: General Studies and Critical Thinking. 

 

 Information: Applicants taking Science A-levels that include a practical 

component will be required to take and pass this as a condition of entry. This 

refers only to English A Levels. 

 

 

 

 

 

 

 
 

10 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/219167/v01-2012ukes.pdf 

http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/219167/v01-2012ukes.pdf
http://www.gov.uk/government/uploads/system/uploads/attachment_data/file/219167/v01-2012ukes.pdf


 
Whilst for the same course University B will require 

 
‘UCAS Tariff points: 120 - 128 

 
You will need 120 UCAS Tariff points from 2 A levels (or their equivalent)’ 

 
The students wanting to apply to a University must do so through the Universities 

and Colleges Admissions Service (UCAS). 

UCAS is an organisation whose main role is to operate the application process for 

British universities. It is an independent charity, and was formed in 1992. 

The student has to fill a form (now online) and can indicate at least 5 universities of 

his or her choice; there is also the opportunity to indicate that the student has a 

disability, without specifying what it is. This information should be picked up by the 

university once the student is fully enrolled; however, it is the student’s 

responsibility to come forward and register with the Disability Services. 

 

 
DYSLEXIA AT SCHOOL 

 
From the British Dyslexia Association website:11 

 
‘On the 1 September 2014 the Children and Families Act and the new SEND Code of 

Practice came into effect12, to ensure that needs of children and young people with 

Special Educational Needs and Disabilities (SEND) are met’. 
 
 
 

11 http://www.bdadyslexia.org.uk/parent/code-of-practice 
12 https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

http://www.bdadyslexia.org.uk/parent/code-of-practice
http://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.gov.uk/government/publications/send-code-of-practice-0-to-25


They are applicable from birth to the age of 25 IF THE INDIVIDUAL REMAINS IN 

EDUCATION. 

 
Definition of ‘special educational needs’: 

 
‘Learning difficulties or disabilities that make it harder for a child or young person to 

learn than most children and young people of the same age. ‘ 

This definition would cover individuals with dyslexia, but also many other 

‘difficulties’, for example dyspraxia, Attention Deficit Hyperactivity Disorder (ADHD) 

or Autism Spectrum Disorders (ASDs). 

 
Previously a child with educational needs would have received a ‘Statement’; this 

has now been replaced by a Health, Education and Care plan (EHC) from September 

2014. Existing statements will remain in place and eventually transition to an EHC 

plan. This only applies to England. 

 
Basic principles, according to the BDA website: 

 
 All children have a right to an education that enables them to make progress. 

 All children with special educational needs (SEN) or disabilities should have 

their needs met. 

 Local authority should involve parents and children in their decisions about 

support 

 Parents should have a real say in decisions that affect their children and know 

how to challenge decisions they disagree with. 

 Parents should be able to find out what services are available for children with 

SEND through the Local Authority's 'Local Offer' and the school's 'SEN 

Information Report'. 



Both the Act and the Code of Conduct’s overarching concerns are the wellbeing of 

the child, and to ensure that his/her needs are being met; however great emphasis 

is being put on the parents’ rights and responsibilities. 

 
These changes have been met with uncertainty and some unease on the part of 

school leaders. A report published in 2014 13and based on 10 local education 

authorities found that 

 
“School leaders are less certain and confident about the future evolution of support 

for vulnerable children than school improvement and place-planning. This 

uncertainty reflects the timescales for national reforms, but also school leaders’ 

perception of increasing need, greater scrutiny and diminishing local services. In the 

long term, this may result in support for vulnerable children becoming part of 

mainstream school improvement provision. In the short term, however, some 

school leaders appear less certain of how and from where to access the support 

they need. 

 
 

Every school must publish a Special Educational Needs Information Report on their 

website, and keep the report up to date. The report needs to include things like: 

 
 SEN support the school provides. 

 Inform parents as to the schools intervention and assessment processes 

• Arrangements for consulting parents and involving them in their child’s 

education. 
 
 
 
 
 
 
 

13 https://www.gov.uk/government/publications/the-evolving-education-system-in-england 

https://www.gov.uk/government/publications/the-evolving-education-system-in-england


Every local authority must identify education, health and social care services in their 

local area provided for children, young people and families who have SEN or 

disabilities and include them in an information directory called the Local Offer. 

 
 The Local Offer also needs to include information about specialist services 

outside the local area that local people are likely to use. 

 The Local Offer needs to be kept up to date, and to seek feedback as part of 

that process 

 
Getting an EHC needs assessment and plan14 

 
• If a child’s school is unable to meet their needs, or they require a more 

intensive level of Specialist support that cannot be met from the resources in 

the school, the parents or the school can approach the LEA for a statutory 

assessment for an EHC plan. This assessment could lead to a child getting an 

EHC plan. 

• An EHC plan brings a child’s education, health and social care needs into a 

single, legal document. A child must have special educational needs to be 

eligible for a plan. 

 
The Statutory Assessment 

 
 The assessment includes talking to parents and the child and finding out what 

support they think the child needs. Parents can get support from 

Independent Supporters through the EHC Plan assessment process. The 

assessment also seeks information and views from people who work with the 

child, including class teachers, doctors and educational psychologists. 
 
 
 
 
 

14 https://www.gov.uk/government/publications/send-guide-for-parents-and-carers 

http://www.gov.uk/government/publications/send-guide-for-parents-and-carers
http://www.gov.uk/government/publications/send-guide-for-parents-and-carers


What to do if the request is rejected 
 

Each local authority must publish information on when and how parents can 

challenge their decisions. If the parents still are not satisfied they can appeal to the 

First-tier Tribunal (Special Educational Needs and Disability) 15. 

 
 
 

Responsibilities within a school 
 

The person who has day-to-day responsibilities for children with special educational 

needs at a state school is called a SENCo (Special Educational Needs Coordinator). 

 
Their role is clearly set out in the Nasen ‘Guide for Primary & Secondary SENCOs: 

Preparing for School Inspection, 2014’16. 

In secondary schools, the SENCO’s responsibilities typically cover areas such as: 
 

o The strategic management of special educational needs, determining the 

SEN policy and developing provision in school, along with the 

headteacher and governing body. 
 

o Auditing staff skills and facilitating appropriate continuing professional 

development (CPD) to ensure that pupils’ learning needs are met. 
 

 
o Co-ordinating specific provision for pupils with SEN and an education, 

health and care (EHC) plan. 
 
 
 
 
 
 
 

15 sendistqueries@hmcts.gsi.gov.uk 
16 http://www.nasen.org.uk/ 

mailto:sendistqueries@hmcts.gsi.gov.uk
http://www.nasen.org.uk/


o Providing guidance and signposting to colleagues, parents and carers to 

services, including those available in the local authority’s local offer. 
 
 

o Monitoring and providing evidence of the progress made by pupils. 
 

o Supporting the transition of students with dyslexia between Key Stages 

2 and 

o 3 and on entry to a college of further education. 
 

Some (but not all) Local Education Authorities will clearly specify what a student with 

Special Educational needs progressing from GCSEs to Further Education will need to 

do to receive the appropriate support. Here is an example from the Kent County 

Council website: 
 

‘ When you apply at a Sixth Form or College you will be asked if you have any 

special educational needs or disabilities, and whether or not you have an 

education, health and care (EHC) plan. If you have an EHC plan the Local 

Authority will send this to the college or sixth form you have applied for.17’ 

 
The Nasen Guide specifically refers to the need to be prepared for an inspection. 

All schools in the UK are regularly inspected – on average every three years, by 

OFSTED: Ofsted the Office for Standards in Education, Children’s Services and Skills 

is a non-ministerial department. They inspect and regulate services that care for 

children and young people, and services providing education and skills for learners 

of all ages. 

Their task is to identify ‘decline or improvement earlier; but Ofsted has come under 

criticism, especially for instance grading the teaching of the lessons inspected. 18/19 
 

17 http://www.kent.gov.uk/education-and-children/special-educational-needs/assessments-and-statements-of- 
special-educational-needs#tab-3 
18 https://schoolsimprovement.net/room-improvement-ofsted-responded-criticism-years/ 
19 https://educationinspection.blog.gov.uk/2015/12/16/short-inspections-10-things-you-need-to-know/ 

 

http://www.kent.gov.uk/education-and-children/special-educational-needs/education-health-and-care-plans-ehcps
http://www.kent.gov.uk/education-and-children/special-educational-needs/assessments-and-statements-of-


 
DEFINITION OF DYSLEXIA 

 
In 2009 Sir Jim Rose, who had previously been Director of Inspection for OFSTED was 

asked by the then government to write an independent review of dyslexia, and the 

result was a report entitled ‘Identifying and Teaching Children and Young People 

with Dyslexia and Literacy Difficulties’20 
 

In it Sir Jim Rose gives a clear and detailed definition of dyslexia: 
 

• Dyslexia is a learning difficulty that primarily affects the skills involved in accurate 

and fluent word reading and spelling. 

• Characteristic features of dyslexia are difficulties in phonological awareness, verbal 

memory and verbal processing speed. 

 

• Dyslexia occurs across the range of intellectual abilities. It is best thought of as a 

continuum, not a distinct category, and there are no clear cut-off points. 
 
 

• Co-occurring difficulties may be seen in aspects of language, motor co-ordination, 

mental calculation, concentration and personal organisation, but these are not, by 

themselves, markers of dyslexia. 
 

• A good indication of the severity and persistence of dyslexic difficulties can be 

gained by examining how the individual responds or has responded to well-founded 

intervention. 
 
 
 
 
 
 
 
 

20http://webarchive.nationalarchives.gov.uk/20121006175821/https://www.education.gov.uk/publications/standard/ 
publicationDetail/Page1/DCSF-00659-2009).

http://www.education.gov.uk/publications/standard/


The report also indicates how to identify children who may be dyslexic, suggesting 

three separate levels of assessment: 
 

(1) monitoring of progress,  

(2) skills assessment, and 

(3) comprehensive assessment to determine level of intervention. After each stage 

the child should be supported in overcoming any learning difficulties, and his/her 

progress closely monitored; after the last stage, if the child’s progress is still impaired, 

the school should ask, with parent’s approval, to ask the local authority for statutory 

assessment. 
 

It is not clear if at any stage before a statutory assessment the child will have a formal 

diagnosis of dyslexia. 
 

Interestingly, the text of the Rose Report appears in the UK Government’s Archives 
with the following caveat: 

 

‘This publication has been archived. The summary text below was correct when the 

item was first published. It has been made available for reference use but should not 

be considered to reflect current policy or guidance (July 2017)’. 
 

The definition of dyslexia as a specific learning difficulty has also come under 

scrutiny in the UK, principally by Prof. Julian G. Elliott of Durham University, who 

maintains that the term ‘dyslexia’ has no validity scientifically, and it has little value 

educationally21. 

A report prepared by the then DfES’s Specific Learning Difficulties Working Group 

provides guidance on what would constitute acceptable evidence of Specific 

Learning Difficulties (including dyslexia) for the purpose of determining whether 

higher education students with such learning difficulties would qualify for the 

Disabled Students Allowance (DSA). The full report is available on this weblink: 

http://www.dcsf.gov.uk/studentsupport/uploads/SpLD%20 
 

21 http://www.annabosman.eu/documents/2014Dyslexiadebate.pdf 

http://www.dcsf.gov.uk/studentsupport/uploads/SpLD
http://www.annabosman.eu/documents/2014Dyslexiadebate.pdf


In brief, the Department for Education and Skills (DfES) SpLD Guidelines (July 2005) 
22state that SpLD should include the following: 

• Dyslexia 

• Dyspraxia/Developmental Coordination Disorder 

• Dyscalculia 

• Attention Deficit (Hyperactivity) Disorder (AD(H)D). 
 

It is interesting to note that a recent research has established that in fact 

universities there have their own, slightly different list of ‘difficulty’ covered by the 

umbrella term ‘SpLD’ (see Appendix C) 

 

In fact, it is often the case that the first time a pupil needs to have his or her needs 

officially recognised is when they have to take a formal exam, namely when they are 

16. 

It is possible that they have received support until then and have had access to 

assistive technology, a specialist support tutor and had extra time in internal exams, 

for instance at Key stages 3 and 4. 

In this case, support, either personal or technical and extra time have become the 

‘normal way of working’23 for the student. 

 

 

 

 

 
 
 

22 SpLD Working Group 2005/ DfES Guidelines. 2005. SpLD Assessment Standards Committee [online] 
www.sasc.org.uk/SASCDocuments/SpLD_Working_Group_2005-DfES_Guidelines.pdf 
23 https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/forms/form-8---application- 
for-access-arrangements 

http://www.sasc.org.uk/SASCDocuments/SpLD_Working_Group_2005-DfES_Guidelines.pdf
http://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/forms/form-8---application-
http://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/forms/form-8---application-


At the age of 16, the student is faced with a number of exams which will determine 

what they will do next, and what subjects they will want to continue to study. 

The General Certificate of Secondary Education Exams are produced by a variety of 

Exam Boards, who set and mark a range of subjects, and award the relative 

qualifications. Schools and colleges are free to choose between the various 

programmes offered by the individual boards; it may be that a pupil will sit exams 

set by different boards at the same time. 

The Boards belong to the Joint Council for Qualifications (JCQ), a body that offers 

‘advice, guidance and regulations on delivering examinations’24. JCQ also clearly sets 

out a set of standard criteria the individual board will accept in order for it to 

provide ‘access arrangements, reasonable adjustments and special consideration’ in 

exams, as required by the Equality Act. 
 
 

JCQ Form 8 
 

The JCQ Form 8 (and relative Form 8A, see Appendices A and B) sets out the 

requirements needed for a student to have special arrangements in exams, so that he 

or she is not penalised for instance for poor spelling or slow speed of processing. The 

form requires the school to indicate the student’s difficulties, how they impact on 

student’s performance and what is the student ‘normal way of working within the 

school. The form needs to be completed in part by a SENCo and also by a ‘qualified 

assessor’ (Form 8A clearly explains the qualifications required). 

An assessor is needed to formally test the student to ascertain the levels attained in 

Reading, Reading Speed, Reading comprehension; writing speed, legibility and 

accuracy and cognitive processing. Access arrangements are granted accordingly, if 
 
 
 
 

24 https://www.jcq.org.uk/about-us/our-aims 

http://www.jcq.org.uk/about-us/our-aims
http://www.jcq.org.uk/about-us/our-aims


the student achieves a result 1 standard deviation below the average range, that is a 

standard score of 84 or less. 

The JCQ never asks for a diagnosis of a Specific Learning Difficulty (SpLD), be it dyslexia 

or other. It could be that the student has such a learning difficulty, hence the low 

scores, and s/he is allowed to have extra time in exams, the use of a laptop or similar 

reasonable adjustment. It is possible that difficulties in reading and writing were 

highlighted in the past, and support was given in primary and secondary school. This 

has become the ‘normal way of working’, and the student may have been regarded 

as ‘having dyslexia’ because of the low scores achieved in appropriate and nationally 

standardised test, as requested by Form 8. 

However, up to GCSEs and possibly to A levels, the student may have never received 

a formal diagnosis of dyslexia. 

 
DYSLEXIA AT UNIVERSITY 

 
The Disability Act 2010 also governs the responsibilities of Higher Education 

institutions and the rights of students with Specific Learning Difficulties. Students 

are responsible for informing themselves about what the various universities offer, 

and it is up to them to disclose a disability. 

Under the law 
 

‘All universities and higher education colleges should have a person in charge 

of disability issues that you can talk to about the support they offer.’25 
 

The number of students who have declared to have a Specific Learning Difficulty 

(SpLD) has increased by over one third since 2008/09. If we put together higher 

education institutions (HEIs) and further education colleges (FECs) in 2012/13, over 

74,000 students declared an SpLD, representing 6% of the population of students, 
 
 

25 https://www.gov.uk/rights-disabled-person/education-rights 

http://www.gov.uk/rights-disabled-person/education-rights
http://www.gov.uk/rights-disabled-person/education-rights


compared to 55,895 in 2008/091. However, the proportion of SpLD students was 

rather varied between universities and colleges, with the mean institution 

proportion at 7.5% in 2012-13. 26 

What constitutes an SpLD also varies significantly between universities: the 25 

insitutions participating in the HFCE study showed that the only consistently 

identified SpLD was dyslexia (see Appendix 1). 

A research carried out by York Consulting and the University of Leeds on behalf of 

the Higher Education Funding Council for England (HFCE) in July 2015 and based on 

a sample of 25 institutions found that the number of students with SpLD had 

increase by 38% in the period between 2008 and 2013. 

The report also highlighted large variability between institutions: 

 
‘SpLD students, as a proportion of all disabled students, ranged from 15% to 
88% across sample institutions. 

The percentage of SpLD students in the sample institutions claiming Disabled 
Students’ Allowance (DSA) ranged from 25% to 88%. ‘ 

 
Any Specific Learning Difficulty (SpLD) the student may have, such as dyslexia, will 

normally only be officially recognised by the university if the student has a 

Diagnostic Report written by an educational psychologist or a qualified 

educationalist (teacher); the diagnostic report will allow the student to access 

special arrangements, extra time in exams, the use of a laptop etc. In order to be 

accepted, the report must have been carried out AFTER the subject’s 16th birthday. 

The diagnostic report will also allow the student to apply for a Disabled Students’ 

Allowance (DSA) from the government27; in the case of students with dyslexia this 
 
 
 
 

26http://www.hefce.ac.uk/media/HEFCE,2014/Content/Pubs/Independentresearch/2015/SupportforStudentswithSpL 
D/HEFCE2015_spld.pdf 
27 https://www.gov.uk/disabled-students-allowances-dsas/overview 

http://www.hefce.ac.uk/media/HEFCE%2C2014/Content/Pubs/Independentresearch/2015/SupportforStudentswithSpL
http://www.gov.uk/disabled-students-allowances-dsas/overview
http://www.gov.uk/disabled-students-allowances-dsas/overview


will mean the funds to pay for a qualified support tutor, and money towards the 

purchase of enabling technology, as determined by a separate Assessment of Needs 

As previously mentioned, students have the opportunity if disclosing a (unspecified) 

disability on their UCAS application form; it is however their responsibility to contact 

the Disability Service at their university if they require support and reasonable 

adjustments28. 

Often university students make incorrect requests for support and adjustments in 

the belief that JCQ Form 8 was in fact a document valid for this purpose; some 

universities have now begun to accept Form 8 as evidence29. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

28 https://www.disabilityrightsuk.org/sites/default/files/pdf/IntoHE2017.pdf 
 

29 ADHSE@jiscmail.ac.uk/April 2016 

https://www.disabilityrightsuk.org/sites/default/files/pdf/IntoHE2017.pdf


QUESTIONNAIRES 
 
 

In order to gather data for the project a number of schools, colleges and universities 

were contacted, requesting their cooperation and support to the project by filling a 

questionnaire at the appropriate level. 

 
The following were contacted: 

Schools:                     25 

Universities:                      5 

Further Education Colleges:           2 

Teachers/Support Tutors/Lecturers:           16 

The following number of completed questionnaires was collected: 

Schools:              0 

Teachers/Support Tutors/Lecturers: 10 

University and FE students: 14 

 

As previously explained, children in England start school earlier than in other EU 

countries, and the majority has completed secondary school by the age of 18. 

In order to have access to under-18 students we needed to have permission from 

their school; schools were contacted directly, through the Head teacher or through 

individual teachers. 

In the end we did not manage to obtain cooperation from any of the schools 

contacted; the lack response from schools was disappointing, but in view of the 

current situation regarding children with special educational needs the outcome was 

not altogether surprising. 



Teachers contacted were very interested and expressed their intention to participate 

in the project. However, they would of course have to ask permission to the Head 

teacher. At this point it became very difficult to keep contact with the schools. 

From the research carried out it is apparent that children who are struggling are 

closely monitored and supported by teachers and teaching assistants; it follows that 

children and young people with dyslexia will receive support and have reasonable 

adjustments put in place even without a formal diagnosis. It was therefore extremely 

difficult to gather reliable data regarding the number of students with dyslexia in 

schools; again from the documents quoted in this research it is clear that only 

students with very severe disabilities become part of the official statistics. 

As previously stated, a student will receive an official diagnosis often only at 

university; the statistics again can be misleading, as students in university records are 

classified as having ‘Specific learning difficulties’ which may include dyslexia dyspraxia 

ADHD , ASD or a combination of various disabilities. 

With hindsight we may have contacted more university students, as they would have 

had a diagnostic report (and therefore ‘officially’ classified as having dyslexia); it 

would have also been interesting to see what sort of support they had received at 

school, if any. 

 
Overall university support staff appeared to have a keener interest in our project, as 

higher education institutions have to expend considerable time and resources in 

identifying students who have SpLD, and who are entitled to extra support and 

reasonable adjustments. 

Most universities will have a system in place, screening students who are falling 

behind or show specific difficulties and are referred by their tutors. However, often 

it is the case that it is only relatively late, for instance at exam time, when the students 

come forward requesting additional time, or the use of a laptop in exams. 



It is at this point that the Disability Office and the Exam Office need to have proof of 

a disability and in case of SpLD, a valid Diagnostic Report, following a full Diagnostic 

assessment. 

 
Some institutions (about a fifth) pay the total cost of the assessment, which varies 

between £300 and £650, some institutions (60%) will make a contribution towards 

the total cost and 20% will require the students to pay the full amount. 

It is felt that the cost may be a barrier to accessing support; however the cost of 

paying for students to be assessed could be as high as £ 60,000 per annum. 

 
 
 
 
 

 Further and Higher Education students’ questionnaires 
 
 

Out of the 14 questionnaires gathered, two students had been ‘diagnosed’ in primary 

school, one in secondary school and the rest in Further or Higher Education. All of 

them stated that they were satisfied or very satisfied with the diagnostic process and 

with the results. All the respondents had been able to access some form of support 

after being diagnosed, but he support itself and the reasonable adjustments offered 

seems to be very varied. 

 
Out of 10 ‘teacher’ respondents, 2 were secondary school teachers, one a Further 

Education support tutor, one lecturer and the rest university support tutors. 

Knowledge of legislation seemed a bit hazy, as well as what reasonable adjustments 

would be available to students. It is evident that reasonable adjustments are often 

depend on the of course studied, and on individual Faculties’ policy. 



APPENDIX A 
 
 

Application for access arrangements – Profile of learning difficulties 

(Applications for GCE and GCSE qualifications must be made using Access arrangements online. 
This form must be used to collate the evidence and must be kept on file within the centre by the 
SENCo for inspection purposes.) 

 
Please read Chapters 5, 7 and 8 of the JCQ publication Access Arrangements and Reasonable 
Adjustments before completing this form. 

 
This form must also be used for: 
AQA Level 3 Technical qualifications, Cambridge Nationals, Cambridge Progression qualifications, 
Cambridge Technicals, Functional Skills qualifications and OCR Level 3 Certificates. 
If the candidate is not sitting any of the above qualifications alongside GCE or GCSE qualifications, 
the completed form must be sent to the Special Requirements Unit of the awarding body 
conducting the examination(s). (Please list the names of all subjects being studied.) 
This form must also be used for AQA and OCR vocational qualifications with externally assessed 
components. 

 

The SENCo, or the assessor working within the centre, must complete Sections A and B. 
 

Academic year(s)  First examination series  

 

Centre No.  Centre name  

Centre e-mail address  

 

Candidate 
Number 

 Candidate name  

 

Examinations for which an application is made 
(This section does not need to be completed for a GCE or GCSE candidate unless a referral to an 
awarding body becomes necessary.) 

Awarding body Specification title Specification 
entry codes 

Component/ 
Unit codes 

    
    
    
    
    
    
    
    

 
If the candidate has previously been granted access arrangements by an awarding body, please specify 

JCQ/AA/LD 
Form 8 



APPENDIX B 
 
 
 

Assessing candidates for access arrangements 

(For GCSE and GCE qualifications centres must use Access arrangements online to record the name 
of the assessor. Access arrangements online enables the centre to manage its own data relating 
to approved assessors.) 

 
AQA Level 3 Technical qualifications, Cambridge Nationals, Cambridge 
Progression, Cambridge Technicals, Level 1/2 Functional Skills qualifications and 
OCR Level 3 Certificates 

 
 

Cent
re 
No 

 Centre 
name 

 

You do not need to complete this form if there are no changes to the information regarding those 
assessors previously approved by the head of centre. 

 
The following named person(s) has/have been appointed by the head of centre to assess candidates who 
require access arrangements. The head of centre considers the named person(s) to be professionally 
competent to perform this task, as per paragraphs 7.3.2 to 7.3.5 of the JCQ publication Access 
Arrangements and Reasonable Adjustments. 

 
1 An access arrangements assessor who has successfully completed a post-graduate course at 

or equivalent to Level 7, including at least 100 hours relating to individual specialist 
assessment 

 
Name (in block capitals) Qualification(s) Awarding Institution 

 
 

2 A specialist assessor with a current SpLD Assessment Practising Certificate as awarded by 
Patoss, Dyslexia Action or BDA and listed on the SASC website 

 
Name (in block capitals) Qualification 

Awarding Institution 
 

APC number as listed on the SASC website 
 
 
 

3 An appropriately qualified psychologist registered with the Health & Care Professions Council 

Name (in block capitals) 

Qualification(s) Awarding Institution 

HCPC unique registration number 
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JCQ/AA/LD 
Form 8A 
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http://www.hefce.ac.uk/media/HEFCE,2014/Content/Pubs/Independentresearch/2 

015/SupportforStudentswithSpLD/HEFCE2015_spld.pdf, page 3 

http://www.hefce.ac.uk/media/HEFCE%2C2014/Content/Pubs/Independentresearch/2015/SupportforStudentswithSpLD/HEFCE2015_spld.pdf
http://www.hefce.ac.uk/media/HEFCE%2C2014/Content/Pubs/Independentresearch/2015/SupportforStudentswithSpLD/HEFCE2015_spld.pdf


 

APPENDIX D 
 
 
 
 
 

INITIAL TEACHER TRAINING: trainee teachers should learn TO 
 
 
 

 

 
 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/5 

36890/Framework_Report_11_July_2016_Final.pdf 

https://www.gov.uk/government/publications/initial-teacher-training-criteria 
 
 
 
 

 
 
 
 
 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/536890/Framework_Report_11_July_2016_Final.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/536890/Framework_Report_11_July_2016_Final.pdf
http://www.gov.uk/government/publications/initial-teacher-training-criteria


 
 
 
 
 
 
 
 
 

 
3. ITALIAN DESK RESEARCH 



 
PREMISE 

 
 

In Italy and in several European countries the acronym SLD identifies specific learning 

disabilities concerning dyslexia, dysorthography, dyscalculia and dysgraphia. In Anglo- 

Saxon countries, the definition also includes other disorders such as: specific language 

disorder, dyspraxia, auditory processing disorder and non-verbal learning disorder. 

Also at the European level there is a lack of homogeneity in the definition of SLD that 

is reflected in legal rules, in the treatment of students both at the school/university 

level and at the professional level. In other words, difficulties still exist today, such as 

that of "homogenising" the educational and training path of students, creating 

manifest criticalities in the transition from one school level to the next, especially in 

the transition from secondary school to university. 

Also the available data would show evident discrepancies between the number of 

normo-reader students who continue their university studies and those with SLD. 

The TIDE project will contribute to the creation of good practices and methodologies 

of inclusive education placing at the forefront the reflections by teachers and 

educators on the topic of Specific Learning Disabilities (SLD) in order to identify 

alternative and more effective forms of teaching for students with SLD that can be 

shared. 

The tools produced by the project will help teachers and educators in designing 

customised learning paths based on the specific needs of the students surveyed. In 

addition, these tools will have to be homogeneous in all levels of training/education 

in the transition from secondary school to university, thus trying to counter the 

phenomenon of numerous school dropouts that distinguish the scholastic careers of 

these students. 

The objectives set by the project are therefore as follows: 



1. Research phase: research, in the European countries involved, on the 

regulations concerning SLD; data collection on the percentage of students with 

and without SLD who continue their university studies; analysis of educational 

needs. 

2. Experimentation phase: creation and testing of a tool that can be used in all 

European countries involved. 

3. Implementation phase: final application of the tool and publication of 

guidelines. 

 

The first phase of the project concerns, in fact, the gathering of the information 

necessary for the experimentation of a protocol that harmonises the reception and 

transition activities between school and university of students with specific learning 

disabilities. 

The starting point therefore concerns the gathering of data from the following 

sources: 

- Legislation (national and regional) 

- Statistics 

- Publications and media 

With regard to the Italian situation, the first part of this report describes the main 

rules and laws that, over the last ten years, have outlined and clarified the rights of 

students with SLD. The first national circular of the Ministry of Education, which 

invites teachers to take into account the difficulties of students with dyslexia, dates 

back to October 2004. The focus then narrows on one of the Italian regions, Emilia 

Romagna, which was the first to launch a project for the systematic training and 

protection of students with specific disorders. 

Within this regulatory framework, Italian universities have a specific role. They 

drafted their own guidelines, with the aim of harmonising reception activities in 

compliance with the laws and independence of each University. 



The second part of the report provides a summary view of scientific knowledge in 

Italy. The widespread cultural and scientific debate, further stimulated by law 

170/2010, has determined the choice of a discussion between all scientific and 

professional organisations (Consensus Conference, 2006; 2007; 2011) to share the 

best clinical practice to be extended to all operators involved in the various phases of 

intervention, diagnosis and treatment. 

The third part offers an overview of the cultural and social world, citing the work of 

some important associations that have been involved in promoting research and 

training in healthcare services and schools, providing assistance and support for 

dyslexic students and their families through projects and events that gradually filled 

the cultural void and the legislative delay of those years in our country. 

Finally, the fourth part presents the data of the student population with SLD in Italian 

schools and universities. 

 

A. THE LEGISLATION ON SPECIFIC LEARNING DISORDERS 
 
 

1.1 National legislation 
 
 

Starting from 2004, the topic of dyslexia and other Specific Learning Disorders has 

been the subject of some ministerial notes containing various operating indications. 

Below we review the evolution, in chronological order, of actions regarding the SLD 

until the promulgation of Law 170. 

 
➢ Ministerial note No. 4099 of October 05, 2004 

 
This document was the first attempt to regulate the SLD issue given the 

considerable number of complaints from families received by the Ministry. 

After a brief and simple definition of dyslexia, the note listed exemption 

measures and compensatory tools that could make up for the difficulties met 

by the students. Compensatory tools include: table of months, multiplication 



table, tables of measurements and geometric formulas, calculator, recorder, 

computer with word processing programs and speech synthesis. Among the 

exemption measures, to be assessed in relation to the type and profile of the 

difficulties, the note indicated: dispensation from reading aloud, fast writing 

under dictation and mnemonic study of tables; dispensation from the study of 

foreign languages in written form; longer times for written exams; organisation 

of scheduled tests; evaluation of written and oral tests in ways that take into 

account the contents and not the form. 

➢ Ministerial note No. 26 of January 05, 2005 
This note reiterated that compensatory tools must and can be used in all school 

levels, including final evaluations. Those entitled must exhibit the relevant 

clinical diagnosis. 

➢ Ministerial note No. 1787 of March 01, 2005 
This ministerial note was addressed to the commissions involved in the state 

exams of secondary school, inviting them to "adopt, within the framework of 

and in compliance with the general rules governing examinations, any 

appropriate initiative, suitable to reduce as much as possible the difficulties of 

students". 

➢ Ministerial Memorandum No. 28 of March 15, 2007 
 

Final State Exam of the first education cycle in state and private schools for the 

2006-2007 school year. With regard to pupils with SLD, see in particular point 

4 that emphasises the use of exemption and compensatory measures also 

during the examination. 

➢ Ministerial Order No. 26 of March 15, 2007 
Instructions and organisational and operating procedures for conducting final 

state exams of upper secondary education courses in state and non-state 

schools. School year 2006/2007. 

With regard to pupils with SLD, art. 12, paragraph 7, point 4, underlined how 

"the Commission will take into due consideration the specific subjective 



situations, concerning candidates affected by dyslexia, both when preparing 

the third written test and during the evaluation of the other two written tests, 

including the possibility of providing longer completion times. The candidate 

will be allowed to use IT equipment and tools in case they have been used for 

tests during the year". 

➢ Ministerial note No. 4674 of May 10, 2007. Learning disabilities - Operating 
indications 

This note reiterated the indications provided in the previous ones, underlining 

that the compensatory measures include the integration of a written test with 

an oral one, a measure valid in every school level and including state exams. 

The note invited teachers to grant this measure to all students showing 

particular difficulties in foreign languages. 

➢ Law No.170 of October 8, 2010 "New rules regarding specific learning 
disabilities in the school environment" 

 

This law basically confirmed the previous notes and memorandums, clarifying 

several critical aspects such as compensatory measures and tools, diagnosis 

and more. Law 170 aimed at guaranteeing the right to education; facilitating 

school success, also through supportive teaching measures; ensuring adequate 

training and promoting the development of potential; reducing relational and 

emotional distress; adopting forms of verification and evaluation appropriate 

to the students' training needs; preparing teachers and raising parents' 

awareness regarding issues related to SLD; promoting early diagnosis and 

rehabilitative educational programs; increasing communication and 

collaboration between families, schools and healthcare services in education 

and training programs; ensuring equal opportunities for skill building in social 

and professional contexts (art. 2). 

In that regard, the Law recognized dyslexia, dysorthography, dysgraphia and 

dyscalculia as specific learning disabilities "that occur in the presence of 

adequate cognitive abilities, in the absence of neurological pathologies and 



sensory deficits, but can be an important limitation to some activities of daily 

life" (Art. 1). 

It also protected the right to education of dyslexic children and provided the 

school system with an opportunity to reflect on methodologies to be 

implemented to encourage all students, giving space to their true potential 

based on their distinctive traits. 

It also provided indications on early intervention, on the awareness of families 

and on the right to scholastic and social inclusion; clarified the specifics of 

clinical diagnosis. 

It established the right of students diagnosed with SLD to use compensatory 

and exemption measures for didactic flexibility, the use of information 

technology, longer times for tests and the possibility of exemption from the 

study of foreign languages (art. 5) in every school and university level. 

 

Lastly, it provided for flexible working schedules for parents of pupils with SLD, 

limited to the first education cycle (up to the third year), in order to allow school 

activities to be carried out at home. 

 
➢ Guidelines for the right to education of pupils and students with specific 

learning disabilities - Ministerial Decree No. 5669 of July 12, 2011 

These Guidelines provided some indications for implementing individual and 

customised teaching interventions, as well as for the use of compensatory tools 

and for the implementation of exemption measures. They indicated the 

essential level of services of educational institutions and universities to 

guarantee the right to education of pupils and students with SLD. The 

document provided the description of Specific Learning Disorders, expanded 

some pedagogical-didactic concepts related to the same and illustrated the 

evaluation methods to facilitate the right to education of pupils and students 

with SLD in educational institutions and universities. A chapter was then 

dedicated to the tasks and roles of the various subjects involved in the process 



of inclusion of pupils and students with SLD: regional school offices, educational 

institutions (managers, teachers and students), families, universities. The last 

chapter was dedicated to training. 

 
 

➢ Agreement between the Government, the Regions and the Autonomous 
Provinces of Trento and Bolzano on "Guidelines for the Diagnosis and 

Certification of Specific Learning Disorders (SLD) of July 25, 2012" 

This agreement provided specific indications on the diagnostic procedure, from 

the characteristics of services and specialists accredited for the issuing of the 

diagnosis, to the information that the certification must contain and the ways 

it should be updated, and indications regarding the acceptance of the 

documentation by educational institutions. 

 

➢ MIUR Directive of December 27, 2012: Intervention tools for pupils with 

special educational needs and territorial organization for school inclusion. 

Operating instructions 

The directive outlined and clarified an inclusive school strategy aimed at fully 

implementing the right to education for all pupils and students in difficult 

situations. It redefined and completed the traditional approach to school 

integration by extending the field of intervention and responsibility to the 

whole area of Special Educational Needs (SEN), including: "social and cultural 

disadvantage, specific learning disabilities and/or specific developmental 

disorders, difficulties arising from the lack of knowledge of Italian culture and 

language because coming from different cultures". 

The Directive therefore extended to all students in difficulty the right to 

customised learning, expressly referring to the principles enunciated by Law 

53/2003. 

The privileged tool was the individual and customised program, taking the form 

of a Customised Learning Plan (CLP) defining, monitoring and documenting - in 



a collegial manner - the most suitable intervention strategies and the learning 

evaluation criteria. 

 
➢ State-Regions Agreement: Guidelines for the preparation of regional 

protocols for the early detection of suspected cases of SLD in schools 

Based on the recommendations for clinical practices regarding SLD developed 

using the Consensus Conference method30, regional protocols were identified 

for the definition of the methods of collaboration between Regional School 

Authorities, Educational Institutions, Regions and Regional Health Services for 

the early identification of suspected cases of SLD in kindergartens and primary 

schools. 

 
 
 

30 See paragraph B. 



 
1.2 Regional legislation - Emilia Romagna 

 
 

The Regional School Authority of Emilia-Romagna was the first, at national level, to 

start a systematic educational project for pupils with specific learning disabilities, in 

collaboration with the National Dyslexia Association. 

 
➢ Note No. 13925 of 04/09/2007 by the Regional School Authority of Emilia 

Romagna - Specific learning disabilities (dyslexia, dysgraphia, dyscalculia) in 

students not certified according to Law 104/92. Operating suggestions. 

The adoption of exemption measures and compensatory tools also in 

intermediate tests and in final state exams were recommended by Ministerial 

Memorandum No. 4099 of 05/10/2004 and the subsequent notes issued by the 

MIUR. These aspects were underlined and further clarified also in this 

memorandum from the regional school authority: attached to the 

memorandum was a technical sheet that, after having illustrated the 

characteristics of specific learning disabilities, provided a summary of the 

compensating and exemption tools that could be connected to the different 

difficulties potentially present in a specific learning disability framework. 

The second important aspect that was reiterated in this memorandum 

concerned the identification, within each educational institution, of a teacher 

of reference for SLD, also illustrating the specific role of this figure. 



➢ Regional Law No. 4 of February 19, 2008 "Rules for the assessment of 

disability" 

This law connected the handicap certification procedure for educational 

purposes to the more general procedures for the recognition of disabilities. 

 
➢ Regional Law No.14 of July 28, 2008 "Rules on policies for new generations" 

In Article 11, this Law stated that "the Region encourages support and training 

also regarding learning disabilities that require the use of compensatory tools 

and information technology". 

 
➢ Note No. 1425 of 03/02/2009 by the Regional School Authority of Emilia 

Romagna - Specific learning disabilities: scholastic success and teaching 

strategies 

This document underlined that after the issuance of the previous note 

No.13925 of 2007, numerous training initiatives were carried out in the Emilia 

Romagna region for teachers, along with conferences on the specific topic of 

SLD and the importance of using the appropriate didactic support measures. 

However, the note acknowledges incoming reports of difficulties and requests 

for support regarding this issue, due to which the Regional School Authority 

deems it necessary to address the topic again by providing further details and 

specific indications contained in the two annexes of the note. These annexes 

contained an introductory part on pedagogical principles and a second part on 

the definition of SLD according to ICD - 10 and DSM - IV as well as on the specific 

characteristics and recommendations of the Consensus Conference; the third 

part dealt with practical issues such as the identification of signs of possible 

difficulties, the diagnosis, the drafting of the customised learning plan and 

teaching and learning methods; lastly, didactic suggestions, compensatory 

measures and the contribution of new technologies both in teaching and in 



individual learning. Furthermore, the appendix provided three important 

insights: the ministerial memorandums on the topic; the presence of specific 

difficulties in foreign students and the co-morbidity between SLD and other 

developmental difficulties such as linguistic and praxic ones. 

 
➢ Determination No. 1 of January 11, 2010 by the Regional Government of 

Emilia Romagna "Program for the assessment of disability and certification 

for the school integration of minors in Emilia-Romagna", issued in application 

of Law 4/2008 

At point 13, the document dealt with Specific Learning Disorders, specifying 

that SLD are not within the scope of a strictly intended disability. It underlined 

the need for Healthcare Services to review the appropriateness of the 

certifications issued for the assignment of the support teacher, which remains 

possible only in situations of considerable complexity and in the presence of 

other factors. 

 

➢ Resolution No. 108 of February 1, 2010 by the Regional Government of Emilia 

Romagna "Regional Operating Program for Specific Learning Disorders (ROP- 

SLD) in Emilia Romagna" 

The first part of the text recalled the definition of Specific Learning Disorder, 

mentioning the definition adopted by the Working Group between Healthcare 

and the Regional School Authority and the 2007 Consensus Conference. 

The resolution also established how to prepare the "diagnosis" of SLD that, to 

avoid confusion with the certifications that give the right to a support teacher, 

should be called "reporting". 

Lastly, it allocated funds for the purchase of computer-based compensatory 

instruments to be allocated on loan for use to the families of pupils with SLD in 

Emilia-Romagna. To support the use of the computer-based compensatory 



tools assigned to students, a set of training actions was also planned, already 

initiated in the previous school years, aimed at teachers involved in the 

network of territorial and provincial support Centres for new technologies and 

disability31. 

 
➢ Note of the Emilia Romagna School Authority No. 14003 of July 14, 2011 

"Diagnoses of specific learning disabilities (SLD) not issued by the National 

Healthcare Service. Transitory validity for the purpose of recognising the 

rights established by Law 170/2010 

The note established the transitory validity of SLD certifications not issued by 

the National Healthcare Service until the provisions of the Emilia-Romagna 

Region were issued. 

 
➢ Note No. 20362 of December 2, 2011, jointly signed by the Directorate 

General of the Regional School Authority of Emilia-Romagna and the General 

Directorate for Healthcare and Social Policies of the Region 

The note defined the procedure through which the School Institutions of Emilia 

Romagna should collect from families the SLD reports issued by private entities 

and transmit them to the representative of the Healthcare Services of their 

territory. 

 
 
 

31 The Territorial Support Centres (TSC), established by the regional school authorities in agreement with the Ministry 
of Education, are located in schools with a density of at least one centre per province. Their task is to activate 
networks between schools and services in a perspective of full integration of pupils with SLD and SEN (Special 
Educational Needs) into the training process and the efficient management of resources available on the territory. The 
task of the TSCs is to create a permanent territorial network that facilitates the accumulation, maintenance and 
dissemination of knowledge (best practices, training courses) and resources (hardware and software) in favour of the 
educational integration of pupils through New Technologies. They have the purpose of activating training initiatives in 
the territory regarding the correct use of technologies for teachers and other educational operators, as well as for 
parents and the pupils themselves. The network must also be able to concretely support schools in the purchase and 
efficient use of new technologies for school integration. 



➢ Note No. 312 of January 10, 2012 
The note stipulated that the SLD reports issued by private specialists could only 

be filed in the records of schools if accompanied by an affidavit with which the 

families attested the delivery to the Healthcare Services for the declaration of 

conformity. 

 
➢ Note No. 8226 of June 25, 2012, Specific Learning Disabilities. Reports issued 

by private professionals from September 1, 2012 

The note stipulates that state and private schools of Emilia Romagna would 

only accept the SLD reports accompanied by a copy of the receipt issued by the 

Healthcare Services, pending receipt of a copy of the conformity certificate. 

 
➢ Memorandum No. 6 of May 28, 2013 

The document defined the experimental procedure for the conformity 

assessment of SLD reports issued by private specialists to young adults. 

 

1.3 University regulations 
 
 

The CNUDD - National University Conference of Delegates for Disability - was set up 

in early 2001 as a body able to represent the policies and activities of Italian 

Universities regarding students with disabilities and issues related to disability. Law 

17 of January 28, 1999 issued specific directives to Italian universities, making it 

mandatory to establish the role of the Delegate for disability in each university, 

providing specific directives on the activities to be carried out in favour of disabled 

university students and providing for the granting of funds. 

Each University was required to provide services for the integration of students with 

disabilities, among which the law provided for the use of technical and educational 

grants, the establishment of specialised tutoring services, as well as the customised 

treatment for passing exams. 



In each University, the Professor delegated by the Rector for disability issues, should 

carry out coordination, monitoring and support activities for all the initiatives 

necessary for the integration of students with disabilities within their own university. 

The Delegates for Disability have met on several occasions and have decided to 

establish a National University Conference of Delegates for Disability (CNUDD). 

The main purpose of CNUDD is to facilitate the exchange of information and 

experiences between the different universities and to share some guidelines for the 

activities of all Universities by activating all the services necessary to implement the 

regulations initially envisaged by Law 17/99 and, subsequently, by law 170/2010, 

trying to respond in the most appropriate way to the needs of students with 

disabilities and with specific learning needs in their university training. 

After the issuance of the SLD law, a representative of the CNUDD participated in the 

working group set up by the MIUR for the preparation of the "Guidelines for the Right 

to Education of Pupils and Students with SLD" (Bergamo, July 10, 2014). 

The intent of these guidelines was to provide a common model aimed at guiding the 

policies and good practices of Universities, stimulating exchanges and synergies with 

a view to a better qualification of the right to education for students with special 

training needs and the implementation of inclusive academic communities. 

Almost all Italian universities, also based on the guidelines, have established a 

University Disability/SLD Service, which constitute the first point of contact for 

students, and plays a strategic role in the acceptance phase and in the management 

of services. In particular: 

- Orientation service at entry and in progress 

- Tutoring service 

- Technological and educational aid 

- Mediation with the teaching staff 



In order to access the services, the applicant needs to submit the relevant clinical 

certification, which must meet the criteria of Law 170/2010 and the subsequent 

guidelines of 12/2012. 

 
 
 

B. SLD IN THE ITALIAN SCIENTIFIC CONTEXT 
 
 

The Consensus Conference is a body established by the Italian Dyslexia Association 

and brings together distinguished professionals and representatives of their 

Professional Associations, clinics and hospitals, Local Healthcare Authorities and all 

those who are institutionally and professionally involved in both the diagnosis and 

treatment of SLD, as well as the families of children with SLD. 

The Conference is defined as "consensus driven" because it identifies each point on 

which the participating professionals agree. Therefore, the document drawn up in its 

first version in 2007, and then in its final version in 2011, constitutes in Italy the 

essential basis for understanding the current scientific knowledge in relation to 

Specific Learning Disorders. 

The relevance of the topic is due both to the prevalence of SLD in the population and 

to the consequences deriving from them, as well as to the complexity of the same in 

relation to scientific knowledge. 

This has therefore led to the need of reflecting and sharing scientific knowledge 

among all operators for the best clinical practice. 

The issues addressed are: 

- Evaluation of the diagnostic criteria necessary to formulate a diagnosis 

- Epidemiological classification (risk factors, early detection and screening, 

evolution of disorders) 

- The effectiveness of the enabling and rehabilitation interventions 



For each aspect, there is a rich international bibliography and topics are proposed on 

which to stimulate future research. 

Following this important document, there is a further memorandum of 

understanding, drafted by the Panel that updates and reviews the Consensus 

Conference: PARCC, Clinical Recommendations for 2011 SLD. 

The memorandum contains in-depth analyses of some aspects and issues that have 

required further specifications, supplementing the previous document, such as the 

aetiology of SLD, their epidemiology, their comorbidity with other disorders of the 

developmental age (epilepsy, ADHD, etc.). In addition, it introduces a series of 

recommendations for adult SLD. 

 
More recently, in February 2016, the National Order of Psychologists drafted a 

document addressed to all the operators involved, in particular to psychologists, 

regarding SLD and SEN, providing guidance and intervention tools for professional 

practice. 

It starts from the identification of the most common errors in the diagnostic practice 

and from the collection of the most frequent questions asked to clinicians and 

teachers; from here, answers have been elaborated, subdivided by thematic area, 

which contain both a summary of current scientific knowledge and the relevant 

content in reference documents and ministerial memorandums. 

In particular: 

- Definition and reference legislation on SEN and SLD 

- Indications on the diagnostic procedure for SLD and SEN 

- School-related indications (certification, personalised learning plan, 

compensatory tools and measures) for SLD and SEN 

 
 
 
 
 
 



C. SLD IN THE ITALIAN SOCIAL AND CULTURAL CONTEXT 
 

In Italy, SLD have been talked about for about twenty years and with the passing of 

time, events such as the promulgation of a specific law, the establishment of 

associations, the implementation of relevant projects and conferences, the numerous 

scientific publications and the daily work of experts and families have allowed the 

debate to also spread outside schools and healthcare services. 

Reporting on this level is certainly not simple, and the next paragraphs do not pretend 

to be exhaustive, but wants to narrate some of the most significant cultural and social 

contexts of the Italian landscape. 

 
 
 

1.1 The associations 
 
 

In Italy, an important association that has had the role and the merit of spreading 

knowledge on the topic of specific learning disorders is the Dyslexia Association (AID), 

founded in 1997 by prof. Giacomo Stella. In a short time, the association has become 

very present in the Italian context, with the aim of filling the gap and cultural delay 

that has characterised our country on this issue. It is a non-profit organization 

(ONLUS), made up of healthcare professionals (doctors, psychologists, speech 

therapists), school staff (teachers, pedagogical experts, managers) and parents of 

dyslexic children as well as dyslexic adults. 

AID aims at improving the conditions of children affected by dyslexia or other learning 

disorders, and to this end it intends to raise the awareness of the professional and 

educational world and of the public opinion on the issue of dyslexia; it also promotes 

research and training in healthcare services and schools, and offers dyslexics and their 

families a point of reference for obtaining advice and assistance for the identification 

of the problem or for rehabilitative and scholastic approaches. 



Over the years, AID has carried out numerous updating and training initiatives in many 

Italian cities; in addition, every year since 1997, it organises a National Congress, 

which represents an opportunity for discussion and updates on the most current 

issues and problems concerning dyslexia and other specific learning disorders, with 

the participation of leading Italian and international experts, both in the healthcare 

and in the didactic-pedagogical fields. 

During these years, the association has organised many other courses, dedicated to 

training, 

awareness raising and dissemination, practically in every province of the national 

territory. Furthermore, 

it has developed activities specifically dedicated to the worlds of education and 

healthcare and 

to families: 

a) Parents and dyslexic adults: information and assistance through a telephone help 

line; 

national information site and dedicated discussion forum; information activities on 

diagnostic and rehabilitative resources present at the local level; help in dealing with 

particular situations such as conflicts with the school; support and development of 

computer technologies applied to dyslexia; after-school activities for pupils and 

students with learning disabilities. 

b) Teachers and other operators of the educational world: training and refresher 

courses on the topics of dyslexia and other learning disorders; organisation of 

numerous refresher courses at different levels; organisation of research-action 

activities in schools and screening for the early identification of cases of suspected 

dyslexia. In addition, training activities in schools have also taken on an institutional 

role through the collaboration with the MIUR: AID has in fact been recognised as an 

accredited training institution by the Ministry, and a national training project funded 



by the same Ministry since 2005 has involved all Italian regions, with the aim of having 

at least one referent teacher for the issue of SLD in every Italian school. 

c) Healthcare professionals: specific updating initiatives for operators (doctors, 

psychologists, speech therapists); promotion and participation in scientific research 

on learning disorders; identification of shared procedures and protocols for the 

diagnosis and rehabilitation of learning disorders. 

The activities also include the association's commitment in the following contexts: 

- Starting from 2004, following the notes issued by MIUR, it is possible to take 

advantage of compensatory and exemption measures put in place in schools 

for children diagnosed with dyslexia or SLD. Facilitations have also been 

obtained regarding moped license exams and driving licenses of motor 

vehicles. 

- 2007 saw the start of the project AID Digital Library, which allows students to 

have textbooks in digital format, an instrument that can facilitate study 

activities. About 70% of educational publishers have participated in this project. 

- Since the end of 2007, a diagnosis program has begun at the Hospital of Reggio 

Emilia for adults, in particular university students and students in the last years 

of secondary school. 

- In 2006-2007, following a discussion between all scientific and professional 

associations that deal with dyslexia and SLD, a Consensus Conference was 

established whose final documents are an essential reference point in clinical 

practice. 

- Since 2002, AID has involved the political and institutional world in order to 

obtain a law that guarantees the rights of persons with specific learning 

disabilities in school life. This action later led to the promulgation of Law 

170/2010. 



Another important association is AIRIPA (Italian association for 

research and intervention in the psychopathology of learning) that was 

founded in 1991 with the aim of bringing together scholars, experts 

and professionals working in this field. 

The association aims at: 

- Promoting studies and research in the field of learning psychopathology. 

- Promoting the dissemination of information, scientific and technical 

knowledge for research purposes, training of operators, clinical and 

operating practice. 

Specifically, the initiatives promoted by AIRIPA consist in the organisation of: 

- An annual national conference as an opportunity for updating and training. 

- "Refresher Days" on the use of diagnostic tools in clinical 

developmental psychology. 

- An advanced training course for professionals. 

- Courses accredited by the Ministry of Education for teachers of all levels. 
 
 

In the territory, obviously, there are many different associations that bring 

together parents and professionals and work at local level to spread 

knowledge and organise training programs, but also provide support and 

assistance. 

 
1.2 Projects and events 

 
 

Below are some of the most relevant national projects that have been 

implemented in the context of specific learning disabilities. 

 
➢ MIUR - AID - FTI 

In the years 2009/2011 the MIUR has signed a three-year memorandum of 

understanding with the Italian Association of Dyslexia (AID) and Telecom Italia 



Foundation32 (FTI) who are committed to carrying out two important projects 

in the school environment: 

- "It's never too early": this is an action research project on the early 

identification of SLDs, with the aim of defining and testing a scientifically 

reliable screening protocol to be used in Italy. 

- "Learning dyslexia": this is a research-action project on didactics, with the aim 

of developing specific training programs and tutoring projects dedicated to 

school operators, in order to acquire better skills to recognize, report and 

address cases of SLD by applying adequate support evaluation and training 

measures. 

 
➢ AID - FTI 

Over the years, several projects have been carried out that have made it 

possible to achieve important goals in various areas, such as training, health 

care, the use of compensatory tools and awareness of the SLD world. Among 

these we can mention: 

- "Progress for work": Dedicated to young dyslexic adults and aimed at 

identifying a set of good practices, methodologies and tools to enable 

companies, even in the presence of specific difficulties such as dyslexia, to 

evaluate appropriately and with full knowledge the abilities and talent of a 

dyslexic candidate. 

- "AID Book": Aimed at publishers for the provision of books adopted by 

educational institutions in electronic format compatible with students with 
 
 
 
 

32 Telecom Italia Foundation works alongside the community with initiatives aimed at improving people's living 
conditions, offering real support and the means to effectively intervene on situations of hardship, difficulty and 
marginalisation, in every aspect: social, cultural and physical. FTI focuses its attention mainly on the world of schools 
and young people, to whom it intends to offer tools to develop a critical and autonomous spirit of interpretation of 
reality, oriented towards the exchange of opinions, the exploitation of ideas, the possibility to realize their life goals 
freely and with full awareness. 



SLD. The project involves the creation of a digital platform for the management 

of requests by students and the provision of the service by AID. 

- "Campus Nave Italia": Educational one-week summer camps for students under 

14 organised on a regional basis. The purpose is to improve the socialisation of 

participants through educational and didactic activities aimed at educating 

dyslexics to use compensatory IT tools to address their specific SLD. 

- "Diagnosis Project": Applied research activity to develop specific diagnostic 

protocols. 

On a regional level, we point out the PRO-SLD project, approved in 2010, that has 

allocated funding for the purchase of IT tools (hardware and software) that will be 

granted on loan for use to students diagnosed with SLD using the network of Support 

Centres for new technologies and disabilities. 

With regard to events and conferences that aim at raising awareness on the issues in 

question, it should be noted that there are a number of initiatives that have been 

organised over the years, demonstrating the social and cultural relevance of SLD and 

their consequences not only in the educational context, but also at psychological and 

relational level. 

It is certainly worth mentioning the annual conferences organised by associations 

such as AID and AIRIPA, already described above. There is an additional annual 

appointment that has been organised for ten years, which is the seminar held by the 

University of Modena and Reggio Emilia on the issues of adult SLD. Every year, the 

event gathers distinguished experts and professionals sharing new knowledge but 

that also leaves space to stories and experiences in the university and work context 

from young students with SLD. 

To conclude, it should be noted that in September 2016 the University of Modena and 

Reggio Emilia collaborated with the European Dyslexia Association (EDA) to create 

and host an important event like the fifth conference, attended by numerous 

speakers from all over the world. 

 
 



 
D. DATA OF STUDENT POPULATION WITH SLD 

The graphs presented below show the progress of Italian schools and universities 

in recent years. 

The first useful data for the objectives of the TIDE project is to identify the number 

of students who every year, after completing schooling, enrol in a university 

course. This trend is shown in graph no. 1. 
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Graph 1. Total enrolled and total enrolled of 19 years or less or less between the academic years 

2012/2013 and 2015/2016 (*) [Source: MIUR Data] 

 
 

It is interesting to observe how about half of the student population has enrolled to a 

university course in the same year of graduation, with a higher prevalence among 

(*) as at January 31 of each academic year 

Enrolled aged 19 or 
older 

Total enrolled 



Men 

women (55.6%) compared to men (45.0%). Moreover, among those enrolled at 

universities, most of them have obtained their diploma with the highest marks, one 

hundred/ hundredths (90.7%), while only about 20% continue their studies despite 

having obtained a diploma with the minimum score of sixty/sixties. A final 

consideration concerns the training of these students: 70% of those who enrol in a 

university come from a high school, while only 1.7% come from a professional 

institute. 
 
 

 
Graph 2. Passages from school to university in the same year of graduation, in the years 2012/2013 

- 2015/2016 [Source: MIUR Data] 
 
 
 
 
 

 
 

Graph 3. Passages from school to university in the same year of graduation, by gender, in the years 

2012/2013 - 2015/2016 [Source: MIUR Data] 
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Graph 4. Passages from school to university in the same year of graduation, by diploma grade, in 

the years 2012/2013 - 2015/2016 [Source: MIUR Data] 

 
 
 

 
 

Graph 5. Passages from school to university in the same year of graduation, by type of program, in 

the years 2012/2013 - 2015/2016 [Source: MIUR Data] 

 
 
 

In the region of interest of the Italian group of the TIDE project, Emilia Romagna, the 

situation that emerges is the following: from a percentage comparison between 

students with SLD and school population of reference (subdivided by provinces), it 

100 with 
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can be noted that some Provinces are already beyond the frequency indicated by the 

National Heath Institute, which varies between 2.5% and 3.5% of the population. 
 
 

PROVINCE SCHOOL POPULATION 
(state schools)* 

NO. OF REPORTED 
CASES OF SLD 

% OF SLD REPORTS ON 
SCHOOL POPULATION 

BOLOGNA 104,301 4,089 3.9% 
FERRARA 36,155 1,841 5.1% 

FORLÌ-CESENA 46,139 2,052 4.4% 

MODENA 84,819 5,593 6.6% 

PARMA 48,889 1,994 4.1% 
PIACENZA 31,117 1,169 3.8% 
RAVENNA 41,555 1,716 4.1% 

REGGIO EMILIA 63,006 3,199 5.1% 

RIMINI 38,072 2,375 6.2% 

TOTAL 494,053 24,028 4.9% 
 
 

Table number 1: Number of students with SLD in relation to the total school population [Source: 

Regional School Authority, Emilia Romagna] 

 
 

As shown in graph no. 6, 20.4% of the reported cases belong to the primary school, 

35.7% to the secondary school of the first level and the remaining 43.9% to the 

secondary school of the second level. 
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Graph no. 6 SLD reporting rate by school level [Source: Regional School Authority, Emilia Romagna] 
 
 

The table below shows a comparison of the data from surveys carried out in 

2012/2013 - 2014/2015 - 2016/2017 broken down by school type and level. 
 
 

 

SCHOOL TYPE AND 
LEVEL 

 
Year 2012/2013 Year 

2014/2015 

 
Year 2016/2017 

PRIMARY SCHOOL 2,972 4,035 5,137 

SEC. SCHOOL LEVEL I 4,323 7,039 8,973 

SEC. SCHOOL LEVEL II 3,231 7,162 11,025 

TOTAL 10,526 18,236 25,135 
 

Table number 2: Number of students reported as affected by SLD broken down by school level, 

during school years 2012/2013, 2014/2015, 2016/2017 [Source: Regional School Authority, Emilia 

Romagna] 

 
 

In the survey of 2016/2017, the number of reports recorded an increase of 37.8% 

compared to 2014/2015. 
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Graph number 7: Number of SLD reported cases on total school population (state schools) [Source: 

Regional School Authority, Emilia Romagna] 

 
 

Graph no. 8 shows the distribution of reported cases by type of study program in 

secondary schools; it emerges that the largest number of reported cases has been 

recorded in professional schools rather than high schools. 
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Graph no. 8: Distribution of reported cases by type of study in secondary schools of the II degree 
[Source: Regional School Authority, Emilia Romagna] 

 
 

Finally, we present the data related to students reported with SLD in Italian 

universities in the last academic years, 2013/2014 - 2014/2015 - 2015/2016 (table no. 

3). It can be seen that the number of students enrolling in a University has been 

increasing in recent years. 



MATRICOLE 15/16 MATRICOLE 16/17 
 
 

 
 No. of students 

with SLD 

year 13/14 

No. of students 

with SLD 

year 14/15 

No. of students 

with SLD 

year 15/16 

TOTAL 2,329 3,329 4,685 

 
 

Table number 3: Number of students with SLDs active in all Italian universities, subdivided by 

academic years [Source: MIUR data] 

 
 

Graph no. 9 shows the number of students with SLD who have enrolled in the last two 

academic years, 2015/2016 - 2016/2017. It should be noted that these numbers refer 

to all those students who check in at the reception services of universities, submitting 

the SLD clinical documentation. In fact, there is a fair number of students, difficult to 

quantify, who do not immediately declare, when enrolled, their special educational 

needs. 

 

 
 

 
Graph number 9: Number of students with SLD enrolled in Italian universities in the academic years 

2015/2016 and 2016/2017 [Source: Offices for students with disabilities and SLD of Italian 

universities] 
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II - Research Activities - Data processing 
 

 

The data processing will underline: 
 

- The percentage of students with learning difficulties, that from high 
school enroll in university or attend higher education courses. The 
Comparison with the data concerning non-disabled students will identify 
whether there are objective critical issues hindering the continuation of 
studies to students with learning disabilities; 

 
- The data will also show the map of the structures and the methods used 

to make the study available to students with learning disabilities; 
 
 

- Identification of similarities and differences between the partner 
countries concerning inclusive education procedures 

 
 

Three different questionnaires have been designed, whose main objective is to 

understand the methodologies of educational insertion of students in different school 

contexts. 

the questionnaires are addressed to: 

- professional working in the field of learning disabilities; 

- high school students with learning disabilities; 

- universities students with learning disabilities. 

Each partner should have collected: 

- 25 students from university and high school students 

- 10 subjects between operators, teachers etc. 
 
 

We present the results obtained from the analysis of the data. 



 

RESULTS: HIGH SCHOOL STUDENTS 
 
 

With regard to high school students with SLD, only Austrian, Greek and Italian 

countries provided their data for analyses. 

 

Participants 

Austrian group was composed by 13 high school students (10 males, 3 females) and 

had a mean age of 16.85 (SD = 0.90). Greek group was composed by 6 high school 

students (4 males, 2 females) and had a mean age of 18.17 (SD = 0.41). Italian group 

was composed by 20 high school students (3 males, 17 females) and had a mean age 

of 18.65 (SD = 0.88). 

Austrian high school students significantly differed by Greek and Italian students on 

age [t(17) = -3.40, p < .001; t(31) = -5.726, p < .001]. Greek and Italian groups did not 

differ on age. 

The groups differed on gender, with Austrian group including more males than 

females and Italian group more females than males, relative to the other groups. 

 

Procedure 

Participants were asked to fill in questionnaires concerning the understanding of the 

inclusion of dyslexic students into teaching and learning practice of secondary and 

tertiary education in different European countries. 

We analyzed some of the variables investigated by the questionnaire for high school 

students, i.e. to be aware of services for students with SLD, conferences/special days 

about SLDs organized by the school, use of compensatory measures by the student, 

use of dispensatory measures, use of technological devices, presence of tutors for SLD 

students, school failures, plans after high school graduation. 
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Chi-square tests were performed to compare the three groups of students on these 

variables. 

Results 

The Chi-square revealed that none of the Greek students was aware of services for 

students with SLD; about the half (54%) of the Austrian students and a significantly 

higher percentage of Italian students (90%) was aware of these services. 
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Graphic n. 1: You are aware of services for students with SLD? 
 
 
 

All the Greek students (100%) and the 80% of the Austrian students reported that 

their schools did not organize conferences/special days about SLDs; by contrast, a 

significantly higher percentage of Italian students (about 70%) reported 

conferences/special days about SLDs organized by their schools. 
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Graphic n. 2 you are aware of conferences/special days about SLDs organized by the school? 
 
 

With regard to the use of compensatory measures by the students during the tests, 

none of the Greek students said to use them; only the 30% of the Austrian students 

said yes and a significantly higher percentage of Italian students (100%) used these 

measures during the tests. 
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Graphic n. 3: Can you use compensatory measures? 
 

 
Regarding the use of dispensatory measures, only the 17% of the Greek students said 

to use them, and none of the Austrian students said yes; a significantly higher 

percentage of Italian students (95%) reported to use these measures during the tests. 

%
 

%
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 4: can you use dispensatory measures? 
 
 

The three groups did not differ on use of technological devices; in all the three groups 

a low percentage of students reported to use technological devices (Greek, 0%; 

Austrian, 8%, Italian 25%). 

The three groups did not report differences about the presence of tutors for SLD at 

school; in all the three groups a low percentage of students reported the presence of 

tutors (Greek, 0%; Austrian, 39%, Italian 30%). 

The 33% of the Greek students reported school failures vs the 54% of Austrian 

students and the 60% of Italian students. The three groups did not differ significantly. 

With regard to the plans post-high school graduation, the three groups did not differ 

significantly; in all the three groups a higher percentage of students planned to enroll 

at the university (Greek, 83%; Austrian, 62%, Italian 90%) relative to look for a job. 
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RESULTS: UNIVERSITY STUDENTS 
 

With regard to university students with SLD, we found the following results. 
 
 

Participants 

Austrian group was composed by 12 university students (6 males, 6 females) and had 

a mean age of 20.58 (SD = 2.57). Greek group was composed by 27 high university 

students (12 males, 15 females) and had a mean age of 22.33 (SD = 2.65). English 

group was composed by 12 university students (5 males, 7 females) and had a mean 

age of 33.73 (SD = 13.36). Italian group was composed by 23 university students (7 

males, 16 females) and had a mean age of 24.09 (SD = 7.74). 

English university students significantly differed by the other groups of students on 

age [English vs Austrian, t(21) = -3.348, p = .009; English vs Greek, t(36) = -4.310, p = 

.018; English vs Italian, t(32) = 2.671, p = .044], with higher age in the English group 

relative to other groups. 

The groups did not differ on gender. 
 
 

Procedure 

Participants were asked to fill in questionnaires concerning the understanding of the 

inclusion of Dyslexic students into teaching and learning practice of secondary and 

tertiary Education in different European countries. 

We analyzed some of the variables investigated by the questionnaire for university 

students, i.e. to be aware of services for students with SLD, conferences/special days 

about SLDs organized by the school, use of compensatory measures by the student, 

use of dispensatory measures, use of technological devices, presence of tutors for SLD 

students, to keep up with the university exams. 

Chi-square tests were performed to compare the three groups of students on these 

variables. 



Results 

The Chi-square revealed that only 2 (7.4%) Greek university students and only 2 

(16.7%) Austrian university students were aware of services for students with SLD; a 

significantly higher percentage of English students (100%) and Italian students (100%) 

was aware of these services. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n.. 5: You are aware of services for students with SLD? 
 
 
 
 

All the Austrian students (100%), the 88.5% of the Greek students and the 75% of the 

English students reported that their university did not organize conferences/special 

days about SLDs; by contrast, a significantly higher percentage of Italian students 

(61%) reported conferences/special days about SLDs organized by their schools. 
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Graphic n. 6 you are aware of conferences/special days about SLDs organized by the school? 
 

 
With regard to the use of compensatory measures by the students during the exams, 

there were no significant differences among the four groups; in all the four groups a 

low percentage of students reported to use these measures (Greek, 14.8%; Austrian, 

25%; English, 44.4%; Italian, 33.3%). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 7: Can you use compensatory measures? 
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With regard to the use of dispensatory measures by the students during the exams, 

there were no significant differences among the Austrian (16.7%), Greek (29.6%) and 

Italian (47.6%) university students; a significantly higher percentage of English 

students (100%) reported to use these measures, relative to other groups. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 8: can you use dispensatory measures during an exam? 
 

 
Regarding the use of technological devices for university purposes and the presence 

of tutors for SLD students, to date only the Greek and Italian students have provided 

this information. Comparing these two groups, we found that the 60% of the Greek 

students reported to use technological devices, whereas only the 26.1% of the Italian 

students reported to use them; however, the difference between the two groups was 

not significant. Also regarding the presence of tutors for SLD students, these two 

groups did not significantly differ; in both groups, a low percentage of students 

reported the presence of tutors (Greek, 20%; Italian 30.4%). 

With regard to the keeping up with the university exams, there were no significant 

differences among the four groups; about the 42% of the Austrian students, the 58% 
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of the Greek students, the 42% of the English students and the 48% of the Italian 

students reported to keep up with the exams. 

 
 

RESULTS: TEACHER/TRAINER 
 

With regard to the teachers/trainers we found the following results. 
 
 
 
 

Participants 
 

To date, the study has involved 50 teachers/trainers: 14 Austrian teachers, 14 Greek 

teachers, 10 English teachers and 12 Italian teachers. 

 
 

Procedure 
 

We analyzed some of the variables investigated by the questionnaire for 

teachers/trainers. Specifically, we investigated what the teachers reported about: 

their knowledge about the SLD; use of compensatory measures by their students with 

SLD; using of aloud reading in the classroom by their students with SLD; whether their 

students with SLD showed low grades in the tests because of their reading/spelling 

problems; using of the personal computer by their students with SLD during the tests; 

using of the dictionary by their students with SLD during the tests; using of the speech 

synthesis by their students with SLD during the tests; whether the teachers reads the 

questions to student with SLD during the tests; whether the teachers give more time 

to the students with SLD for completing the tests; in the case of two foreign 



languages, whether it was allowed to students with SLD to follow only one language; 

whether the final grade in the foreign language was mainly based on student 

performance on oral tests. 

Chi-square tests were performed to compare the four groups of teachers/trainers on 

these variables. 

 
 

Results 
 

The Chi-square revealed that only 2 (18.2%) Austrian teachers/trainers had good 

knowledge about SLD; about the half of the Greek teachers/trainers (53.8%) had good 

knowledge, while significantly higher percentages of English teachers/trainers 

(87.5%%) and Italian teachers/trainers (80%) had good knowledge about this topic. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 9: Do you have a good knowledge about SLD? 
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A significantly lower percentage of Austrian teachers/trainers (21.4%) reported that 

their students with SLD used compensatory measures, while the 57.1% of the Greek 

teachers/trainers and the 75% of the Italian teachers reported the using of these 

measures; a significantly higher percentage of English teachers/trainers (100%) 

reported this about their students with SLD. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 10: Do your students use compensatory measures? 
 
 

With regard to the using of aloud reading in the classroom by their students with SLD, 

a low percentage of teachers/trainers reported this reading modality by the students 

with SLD in the Austrian (16.7%), English (22.2%) and Italian groups (25%); a 

significantly higher percentage of Greek teachers (71.4%) reported the using of aloud 

reading in the classroom by their students with SLD, relative to the other groups. 

Investigating whether their students with SLD showed low grades in the tests because 

of their reading/spelling problems, a significantly higher percentage of Italian 
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teachers said yes (91.7%). For Austrian and Greek groups the percentages of teachers 

who said yes were 63.6% and 57.1% respectively. The English group, to date, did not 

provide this datum. 

With regard to the use of the personal computer by their students with SLD during 

the tests, a significantly higher percentage of Italian teachers said yes (75%). For 

Austrian and Greek groups the percentages of teachers who said yes were 33.3% and 

28.6% respectively. The English group, to date, did not provide this datum. 

Regarding the use of the dictionary by their students with SLD during the tests, high 

percentages of Austrian and Italian teachers said yes (90% and 75% respectively); by 

contrast, a low percentage of Greek teachers (30.8%) reported the use of the 

dictionary by these students. The English group, to date, did not provide this datum. 

With regard to the use of the speech synthesis during the tests by their students with 

SLD, there were no significant differences among the Austrian, Greek and Italian 

groups; about the 27% of the Austrian and Greek teachers, and the 45% of the Italian 

teachers reported the use of this tool during the texts. The English group, to date, did 

not provide this datum. 

Asking teachers whether they read the questions to students with SLD during the 

tests, we found significant differences among the groups, with the 91.7% of the Italian 

teachers and only the 30% of the Austrian teachers who said yes. The percentage of 

Greek teachers/trainers that said yes was 71.4%, while the English group, to date, did 

not provide this datum. 



Asking teachers/trainers whether they give more time to the students with SLD for 

completing the tests, we found significant differences among the groups, with the 

100% of the English and Italian teachers/trainers who said yes and only the 12.5% of 

the Austrian teachers and the 21.4% of the Greek teachers who said yes. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graphic n. 11: do you give more time to the students with SLD? 
 
 

We asked teachers if, in the case of two foreign languages, it was allowed to students 

with SLD to follow only one language. The four groups did not significantly differ; in 

all the four groups a low percentage of teachers reported this possibility for the 

students with SLD (Austrian, 8.3%; Greek, 21.4%; English, 25%; Italian, 9.1%). 

Finally, we asked teachers/trainers whether the final grade in the foreign language 

was mainly based on student performance on oral tests. The 60% of the Austrian 

teachers, the 57.1% of the Greek teachers and the 75% of the Italian teachers said 

yes. The groups did not significantly differ. The English group, to date, did not provide 

this datum. 
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CONCLUSIONS 
 
 

In summary, it is possible to draw the following considerations. In partner countries 

there is no specific law on learning disabilities, with the exception of Italy. 

In other countries, in fact, dyslexia finds space within laws and decrees related to 

disability. In England, compared to Greece and Austria, the legislation is clearer and 

more specific, it provides more detailed indications to protect the right to the study 

of pupils with learning disabilities. 

Regarding the prevalence of learning disabilities compared to the student population, 

the data provided tell us that: 

- in Austria the prevalence of the disorder varies between 0.5% and 0.7% in secondary 

schools of second degree; 

- in Greece the prevalence in the student population is 1.7%; 

- in England the prevalence is 7.5% in universities and colleges; 

- in Italy the prevalence in the student population ranges between 3% and 5%. 

It is important to underline how these data are estimates and how, moreover, it is 

not easy to find official data regarding the reports of students with learning 

difficulties. 

Lastly, as regards the use of compensatory tools and dispensing measures at school 

and at university, the situation in the four countries is as follows: in Italy and England 

both national laws and decrees report and define all the necessary instruments. based 

on the student's level of education; in Greece the only tool available to pupils is the 

possibility of being able to take an exam orally, just like in Austria. 
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